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Abstract

This article presents results of a racial/ethnic climate study conducted at Georgia State
University (GSU). The study was designed to assess undergraduate student perceptions
of the university’s racial/ethnic climate. This included assessing student’s overall level
of satisfaction, satisfaction with GSU services and facilities, experiences with
discrimination, and racial tension. Both quantitative and qualitative measures were
employed. Implications for fostering more positive campus cultural climates and
conducting similar surveys are presented.

Georgia State University (GSU), a state funded, public institution located in the
southeastern part of the United States, has become a unique institution within the
University System of Georgia (USG), with the most diverse student body of Georgia’s
public universities and colleges. There has been a significant increase in the
percentages of racial/ethnic minority students since 1992 within this majority White
campus, especially African Americans. The urban location of GSU accounts for much
of this rapid rise, as Atlanta has experienced a recent influx of international residents
into a city that was already predominantly African American. Thus, the 2000 Federal
Census (US Census Bureau 2001) indicates that the racial/ethnic composition of this
metro city was 61.39% African American, 33.22% White, 1.93% Asian, 4.49%
Hispanic, and 1.24% multiracial.

The table below shows the steady increase in the diversity of the racial/ethnic groups

of the student body from 1992 to 2004.1t should be noted that group identification is
by self-report according to the racial/ethnic designations provided by the university.
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Racial/Ethnic Makeup of GSU Student Body from 1992-2004

Race/Ethnicity | F1992| F1995| F1998 | F1999 | F2000| F2001 | F2002 | F2003 | F2004
White 72.0% | 65.6% | 65.8% | 50.7% | 48.3% | 46.2% | 43.8% | 49.0% | 49.3%
Black 20.0% | 22.5% | 24.6% | 31.8% | 31.8% | 31.8% | 31.3% | 32.1% | 31.9%
Asian 6.0%| 53%| 6.8%| 9.6%|10.4%| 10.6%|10.6% | 10.6% | 10.7%
Hispanic 20%| 2.5%| 2.5%| 2.8%| 32%| 3.2%| 3.1%| 3.2%| 3.3%
American Indian | <1%| <1%| 0.3%| 0.3%| 03%| 03%| 0.3%| 0.3%| 0.2%
Mixed — — —| 4.8%| 58%| 8.0%|11.0%| 4.8%| 4.4%

The new standards for classification of federal data on race and ethnicity which were
used in the 2000 Census were first announced in 1999 and also were first used by this
university that year. When the federal designation of “Multiracial” was allowed as a
separate category, the university followed suit and considered what it termed “Mixed” to
be a racial/ethnic group. There may seem to be a dramatic decline in the percentages of
White students between 1998 and 1999, but this may be partially explained by this newly
designated multiracial group. Students, who may have identified themselves as White
between 1992 and 1998, may now identify themselves as having multiracial heritages.

The change in the racial/ethnic makeup of the university parallels that of the U.S.
population (U.S. Census Bureau, 2005). According to the U.S. Department of Education
(2002), as of the 2000 academic year Whites made up approximately 68% of the
students enrolled in higher education. Of the 32% of minority enrollments, Blacks made
up approximately 11%, Hispanics 10%, Asians 6%, and American Indians 1%.

At GSU, there were several race related campus incidents during the period from 1992
to the present. The first occurred in November 1992. Students held campus
demonstrations and a sit-in in the President’s office related to episodes of racial
harassment of African American students by two White fraternities and racial graffiti
in the Student Union. Among the student demands was the formation of a Senate
committee focusing on cultural diversity (which was to be the Senate Committee on
Cultural Diversity initiated in 1993), and the creation of an African American Studies
Department. The President agreed to both.

There were other incidents in 2003 and 2004. In fall 2003, a predominantly White
fraternity held a private party with the theme “Ghetto-Party,” and a guest wore
blackface. Members of a Black fraternity were present and made a complaint to school
authorities. The Black Student Alliance and many students of color held campus
demonstrations in spring 2004 for several days. Asian and Hispanic students were
vocal in their support of the African American students while they also called for a
broader campus focus beyond Black/White issues. One of the members of the White
fraternity made a complaint to authorities against the Black Student Alliance. The
cases ultimately went to mediation, and both the predominantly White fraternity and
the Black Student Alliance were found guilty of varying degrees of discriminatory
harassment. In addition, the section of the Student Conduct Code relating to
discriminatory harassment by groups was revised. During fall 2004, there were several
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incidents of swastikas scratched and inked in a classroom where a class in Jewish
studies was taught. The perpetrators were never discovered, nor was it determined
whether they were campus insiders or outsiders from the larger Atlanta community.

Meanwhile, in 2002 the Board of Regents formed a Task Force on Enhancing Access
for African American Males, strongly concerned about the low percentage of African
American male students who enrolled in and graduated from the University System of
Georgia (USG) colleges and universities. This was known as the African American
Male Initiative (AAMI). The Task Force sought to increase this low percentage by
developing initiatives at K-12 levels as well as that of USG institutions and including
them as recommendations in their May 2003 final report for all USG institutions. One
of these recommendations was that during the 2004-5 academic year, all USG
institutions would conduct racial climate surveys of currently enrolled African
American males, and that “the research should drive policy and procedural changes”
(Perry-Johnson et al. 2003, 8).

The immediate relevance of the AAMI to GSU is apparent from difficulties related to
recruitment and retention with African American students that are similar to those at
institutions of higher education nationwide. The average length of time that African
American students take to graduate after entering as freshmen is six years. This is
consistently longer than other racial/ethnic groups on campus. Moreover, the
percentages of African American males enrolled as entering freshmen have been
consistently about one-third of the percentages of African American females.

In fall 2003, GSU’s Provost appointed an Ad Hoc Committee on the AAMI to review
the Regents’ recommendations for their application to GSU. The AAMI Committee
worked with the University Senate Cultural Diversity Committee to develop long-term,
intermediate, and short-term recommendations by spring 2004, and then these
recommendations were ranked in priority by the Senate Cultural Diversity Committee
for the Provost in fall 2004. It was clear that the climate survey assessing the
perceptions of African American male students was first needed and had already been
recommended by the Board of Regents.

In spring 2004, the University Senate Executive Committee requested the Senate
Cultural Diversity Committee to administer the Racial/ Ethnic Climate Survey by fall
2005 and report on its findings. Funding for the project would come from the Provost’s
Office, with administrative assistance by the Office of Institutional Research (OIR).
This was a significant undertaking. GSU had never conducted a racial climate survey,
although its rapidly increasing percentages of minority students suggested the need for
such a survey. Furthermore, GSU was the first, and continues to be the only, USG
institution to follow this Regents recommendation.

The Climate Survey Subcommittee began its deliberations in late Fall 2004, with
Professors Julie Ancis, from the Department of Counseling and Psychological Services
and Christine Gallant, from the Department of English, appointed as co-chairs who
brought complementary professional skills and experience to their positions.
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Method

Participants

At the time this study was initiated in fall 2004, 16,316 undergraduates were enrolled
at GSU and 4,996 were surveyed. Seven hundred ninety undergraduate students
responded, representing a response rate of 15.8%. Regarding class year, 30 (3.8%)
were first year, 179 (22.7%) were sophomores, 260 (32.9%) were juniors, and 317
(40.1%) were seniors. The sample is representative of the gender and racial/ethnic
makeup of the GSU undergraduate population. Approximately 60% of the respondents
were female and 40% male. The racial/ethnic breakdown of participants paralleled that
of the university population: White/European American (45.4%), Black/African
American (27.4%), Asian American/Pacific Islander (8.6%), Hispanic/Latino(a) (5%),
American Indian/Native American (.005%), Multiracial (6.1%), International (3.3%),
and Other (2.4%). The average age of respondents was 24.5 years (SD=7.37;
range=17-58). Respondents identified with the following religious affiliations:
Christian (68.9%), Jewish (1.9%), Muslim (2.2%), Hindu (1.6%), Buddhist (2.2%),
None (14.9%), and Other (7.7%). Respondents self-identified sexual orientation was as
follows: Heterosexual, 91.4%; Gay, 3.5%; Lesbian, 1.1%; Bisexual, 2.8%;
Transgender, 1%; and Other, .6%.

The climate survey was designed to assess student perceptions of the racial/ethnic
climate at Georgia State University. Consistent with previous research (Seidman 2005),
an institution’s climate is largely determined by institutional practices and interactions
between faculty and students. This included assessing the student’s overall level of
satisfaction, satisfaction with GSU services and facilities, experiences with
discrimination, and racial tension. The climate survey used in the present study was
composed of instruments with established reliability and validity statistics. After
extensive research, racial climate scales from two large state university studies were
chosen—those from Indiana State University and the University of Maryland, College
Park. These instruments had been developed by nationally prominent race relations
consultants, Dr. John Dovidio for Indiana State University and Dr. William Sedlacek
for the University of Maryland-College Park. Both institutions granted us permission
to use sections of their surveys gratis. Attitudes related to Jewish and Muslim students
were also assessed because of the recent swastika incidents and the national events
surrounding September 11, 2001. Lastly, open-ended questions were developed to
obtain more in-depth information related to student perceptions of the racial/ethnic
climate at GSU and suggestions for improving the campus climate. Although beyond
the scope of this study, campus climate variables related to the recruitment and
retention of racial/ethnic minority students were explored.

Cultural Attitudes and Climate Questionnaire
(CACQ; Helm, Sedlacek, and Prieto 1998).

Satisfaction with the overall climate and environment at GSU was measured with the
Overall Satisfaction subscale of the CACQ. This instrument was previously used at
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University of Maryland-College Park and modified for use at GSU. The four-item
subscale measures a sense of belonging, perception of an open environment, and
perception of the quality of programs. Students respond to items on a Likert scale
with 1=disagree strongly, 2=disagree somewhat, 3=neutral, 4=agree somewhat, and
5=agree strongly. Students may also respond to don’t know option. Higher scores
indicate greater satisfaction. The present study obtained an alpha of .82, indicating
high internal consistency.

Perceptions toward the Environment Scale
(PES; Snider, Dovidio, and Heflin 1996).

This thirteen-item measure assesses satisfaction with a range of university services and
facilities, including academic advising, interaction with faculty, financial aid services,
food services, registration procedures, and campus police. This measure was
previously used at Indiana State University and modified for use at GSU. Students
responded on a Likert scale with 1=very dissatisfied, 2=somewhat dissatisfied,
3=neutral, 4=somewhat satisfied, S=very satisfied, and the option of not applicable.
Higher scores indicate greater satisfaction with specific university services and
facilities. The scale demonstrates high internal consistency; alpha=.82.

Experiences with Discrimination Scale
(Snider, Dovidio, and Heflin 1996).

Students’ experiences of discrimination at Georgia State within the past year as a
function of their race or national origin were assessed using this eleven-item scale.
This scale was used at Indiana State University and modified for use at GSU. It
includes: 1) being called names or insulted; 2) being put down intellectually; 3) being
left out of a social event or activity; 4) receiving insulting calls/letters; 5) being in
sight or hearing of racial jokes, cartoons, or graffiti; 6) being physically threatened or
attacked; 7) being in a class where a faculty member has treated a person negatively;
8) being in a class where a teacher has embarrassed a student; 9) being in a class
where students have treated a person negatively; 10) being in a class where students
have embarrassed a student; and 11) other discrimination. Students respond to a Likert
scale with 1=never, 2=once or twice, 3=sometimes, 4=often and S5=very often, with
higher scorers reflective of more frequent discriminatory experiences. The scale has an
alpha= .85, indicating high internal consistency.

Racial Tension Subscale
(Helm, Sedlacek, and Prieto 1998).

This eight-item instrument was used to measure perceptions of the extent of racial
tension on campus. This measure had been previously used at the University of
Maryland-College Park and modified for use at GSU. The subscale is designed to
assess perceptions regarding the extent of racial conflict, respect by faculty and
students for racially and ethnically diverse students, racial/ethnic separation on



campus, university commitment to the success of diverse students, friendship between
students of different racial and ethnic groups, and interracial tensions in the residence
halls and classroom. Students respond on a Likert scale with 1=little or none, 2=some,
3=quite a bit, 4=a great deal, and the option of don’t know. Higher scores indicate
greater experiences of racial tension. The scale has an alpha coefficient=.72, indicating
good internal consistency.

Anti-Semitism Survey
(Student Affairs Research Office 1997).

Select questions were taken from the survey used at the University of Massachusetts,
Amberst and modified for use at GSU. Students were asked to indicate the extent to
which they thought anti-Semitism exists on the Georgia State campus. Anti-Semitism
was defined as negative beliefs about Jewish people which are sometimes acted out in
discriminatory or hostile behaviors. Students respond on a Likert scale with 1=very
great extent, 2=great extent, 3=some extent, 4=little, S=very little, or the option do not
know. Students were also asked how frequently they experienced faculty stereotyping,
making negative remarks about or telling jokes that “put down” Jewish people.
Students respond on a Likert scale with 1=never, 2=rarely, 3=sometimes, 4=often,
S=very often, or the option do not know.

Anti-Muslim Survey
(Ancis 2006).

Paralleling the anti-Semitism questions, students were asked to indicate the extent to
which they thought anti-Muslim beliefs exist on the Georgia State campus on a Likert
scale with 1=very great extent, 2=great extent, 3=some extent, 4=little, S5=very little, or
the option do not know. Students were also asked how frequently they experienced
students stereotyping, making negative remarks about or telling jokes that “put down”
Muslim people. Students respond on a Likert scale with 1=never, 2=rarely,
3=sometimes, 4=often, S=very often, or the option do not know.

Procedure

The Climate Survey was e-mailed to 4,996 undergraduate students. We sought to
obtain a sample that was representative of the gender and racial/ethnic group
membership of the university population. Using the GSU racial/ethnic classification
system, Black, Asian, Latino/a, American Indian, and Mixed students were over
sampled by 2%. Within the Black sample, Black males were over sampled by 20% as
Black men compose only 30% of Black undergraduates relative to Black women.
Those who identified as White, Non-reported, and Other were under sampled by 10%.

The racial/ethnic categories developed for this survey parallel those used in related
university climate research. Students were asked to identify the racial/ethnic group that
best described them using the following categories: White or European American,
Black or African American, Asian American/Pacific Islander, Hispanic or Latino/a,
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American Indian/Native American, Multiracial, International, and Other. Next they
were asked to complete the CACQ, the PES, the Experiences with Discrimination

Scale, the Racial Tension Subscale, questions from the Anti-Semitism Survey, the

Anti-Muslim Survey, and several open-ended questions related to the racial/ethnic

climate at GSU.

Results

Overall Satisfaction

Results indicate that overall students are satisfied with GSU, with means for each
racial/ethnic group ranging from 3.59 (Asian American/Pacific Islander) to 4.05
(Black/African American). Using an analysis of variance (ANOVA), significant
racial/ethnic differences were found, F (6, 770)=5.87, p<.001. Bonferroni Post-Hoc
tests revealed that overall, Black/African American students (M=4.05) are more
satisfied with the overall climate and environment at GSU than Asian (M=3.59,
p<.005) or White/European American students (M =3.66, p<.001).

Satisfaction with GSU Services

Overall, students reported feeling neutral to somewhat satisfied with GSU Services
with means for each racial/ethnic group ranging from 3.28 (Other) to 3.62
(Black/African American). Thus, students did not have strong positive or negative
feelings with regard to a range of services at Georgia State University but seemed to be
generally satisfied.

Significant racial/ethnic differences were found on this measure using an ANOVA, F

(6, 771)=3.97, p<.001. Bonferroni Post-Hoc tests revealed that overall, Black/African

American students were more satisfied with services at Georgia State University than

White/European American (M=3.62, p<.025) or Asian/Pacific Islander students

(M=3.29, p<.003). In terms of specific services, Black/African American students were

more satisfied than students of other racial/ethnic groups in the following areas:

1. Black/African American students (M=3.63) were more satisfied with academic
advising than White students (M=3.23, p<.004).

2. Black/African American students (M=3.73) were more satisfied with registration
procedures than White/European American (M=3.36, p<.03) or Asian
American/Pacific Islander students (M=2.99, p<.001).

3. Black/African American students (M=3.41) were more satisfied with university
administration than White/European American (M=2.89, p<.001), Asian
American/Pacific Islander (M=2.79, p<.004), or Multiracial students (M=2.76,
p<.012).

4. Black/African American students (M=3.63) were more satisfied with Disability
Services than White/European American students (M=3.22, p<.017).

The one area where White/European American students (M=4.15) were significantly
more satisfied, compared to Black/African American (M=3.91, p<.03) or Asian/Pacific
Islander students (M=3.69, p<.001), concerned interactions with faculty in class. While
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Black/African American students appear to be more satisfied overall and more satisfied
with specific GSU services, White/European American students seem to experience
more positive interactions with faculty within the classroom. No significant differences
were found in terms of interactions with faculty outside of class.

Lastly, White/European American (M=4.11) and Black/African American students
(M=4.24) were more satisfied with athletic facilities than Asian students (M=3.69,
p<.036, p<.002).

Experiences with Discrimination

Overall, student reports of discriminatory experiences as a function of race or national
origin were low, with means for each racial/ethnic group ranging from 1.22
(Black/African American) to 1.54 (Other). An ANOVA indicated that overall
racial/ethnic differences were not significant, F (6, 770) = 1.89, p = .08. Thus, all
students regardless of racial/ethnic background experienced little to no discrimination
as measured by this scale.

However, the results indicated significant racial/ethnic differences by the particular
discriminatory event. Black/African American students were more likely than White
students to report intellectual put-downs as a function of their race.

Black/African American | White/European American
Often or Very Often 3.3% 0%
Sometimes or Once or Twice 13% 8.5%
Never 83.8% 91.6%

White/European American students were more likely than Black/African American
students to report being left out of a social event or activity because of their race.

Black/African American | White/European American
Often or Very Often 2.3% 12.2%
Sometimes or Once or Twice 10.7% 19.2%
Never 87% 68.6%

White/European American students were more likely than Black/African American
students to report being in sight or hearing of racial jokes, cartoons, and graffiti.

Black/African American | White/European American
Often or Very Often 5% 11.2%
Sometimes or Once or Twice 22.1% 34.2%
Never 72.8% 54.6%
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Other students were more likely than Black/African American or Asian
American/Pacific Islander students to report being discriminated against in another
way.

Other Black/ Asian American/
African American Pacific Islander
Often/Very Often 15.8% 1.4% 0
Sometimes/Once or Twice | 21.1% 14.8% 15.1%
Often/Very Often 63.2% 83.7% 84.8%

Students were asked to indicate the most upsetting of the eleven numbered events. The
results are as follows in order of most upsetting to least upsetting for each racial/ethnic
group:

1. For White/European American students, the most upsetting discriminatory
events included being left out of a social event or activity because of their race
(18.1%); being in sight or hearing of racial jokes, cartoons, and graffiti (17.3%);
being discriminated against in another way besides those listed (13.4%); and being
in a class where a teacher has treated a person negatively because of race or
national origin (11.4%).

2. For Black/African American students, the most upsetting discriminatory events
included being discriminated against in another way besides those listed (17.2%);
being in a class where a teacher has treated a person negatively because of race or
national origin (16.6%); being in sight or hearing of racial jokes, cartoons, and
graffiti (15.2%); being put down intellectually because of their race or national
origin (12.6%); and being physically threatened or attacked because of their race or
national origin (11.3%).

3. For Asian American/Pacific Islander students, the most upsetting discriminatory
events included being called names or insulted because of their race or national
origin (21.7%); being in sight or hearing of racial jokes, cartoons, and graffiti
(15.2%); being discriminated against in another way besides those listed (15.2%);
being put down intellectually because of their race or national origin (10.9%); and
being in a class where a teacher has treated a person negatively because of race or
national origin (10.9%).

4. For Hispanic/Latino(a) students, the most upsetting discriminatory events
included being in sight or hearing of racial jokes, cartoons, and graffiti (20.8%);
being in a class where a teacher has treated a person negatively because of race or
national origin (20.8%); and being discriminated against in another way besides
those listed (12.5%).

5. For Multiracial students, the most upsetting discriminatory events included being
in sight or hearing of racial jokes, cartoons, and graffiti (22.9%); being left out of a
social event or activity because of their race (20%); and being discriminated against
in another way besides those listed (17.1%).

6. For International students, the most upsetting discriminatory events included
being in a class where a teacher has treated a person negatively because of race or
national origin (25%), and being discriminated against in another way besides those
listed (15%).

130




While differences exist between racial/ethnic groups, there is some overlap in
responses. The two most common discriminatory experiences across racial/ethnic
groups are being in sight or hearing of racial jokes, cartoons, and graffiti, and being in
a class where a teacher has treated a person negatively because of race or national
origin. The latter experience was predominant in the responses of International
students and Black/African American students. Being discriminated against in another
way besides those listed was also prominent. The qualitative data helps to inform this
response and will be discussed later.

Students were asked to indicate the location of the most upsetting event. Black/African
American, Asian American/Pacific Islander, Hispanic/Latino(a), and International
students reported that the most upsetting event occurred in the classroom.
White/European American, Multiracial, and Other students reported that the most
upsetting event occurred while walking around on campus.

Racial Tension

Overall, students reported some racial tension on campus, with means ranging from
1.98 (Black and Multiracial) to 2.24 (International), with an overall mean of 2.04. An
ANOVA, F (6, 753) = 1.35, p=.23 revealed no significant racial/ethnic differences.

A high percentage of students indicate “quite a bit” to “a great deal” of respect by
faculty for students of different racial and ethnic groups: 75.6% of White/European
American students, 63.3% of Black/African American students, 51.5% of Asian
American/Pacific Islander students, 82.1% of Hispanic/Latino(a) students, 74.4% of
Multiracial students, 53.8% of International, and 72.2% of Other students. Similarly, a
high percentage of students indicate “quite a bit” to “a great deal” of respect by students
for other students of different racial and ethnic groups: 63.8% of White/European
American students, 59.1% of Black/African American students, 45.6% of Asian
American/Pacific Islander students, 68.4% of Hispanic/Latino(a) students, 56.6% of
Multiracial students, 61.6% of International, and 52.6% of Other students.

However, a high percentage of students from each racial/ethnic group indicated “quite
a bit” to “a great deal” of racial/ethnic separation on campus: 64.3% of
White/European American students, 53.3% of Black/African American students, 50%
of Asian American/Pacific Islander students, 74.3% of Hispanic/Latino(a) students,
55.3% of Multiracial students, 57.7% of International, and 57.9% of Other students.

Anti-Semitism/Anti-Jewish Attitudes and Behavior

Most students indicated that very little anti-Semitism exists on the GSU campus (40%)
or that they did not know (46%). Most students indicated that they never (60%) or
rarely (16%) experienced students stereotyping, making negative remarks about or
telling jokes that “put down” Jewish people. However, White/European American
(M=1.51, p<.004) and Asian American/Pacific Islander (M=1.71, p<.005) students
were significantly more likely than Black/African American students (M=1.24) to
experience such stereotyping. Fourteen percent of all students indicated that they
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simply did not know. Forty-two percent of International students indicated that they
simply did not know.

Most students indicated that they never or rarely experienced faculty stereotyping,
making negative remarks about or telling jokes that “put down” Jewish people.
Students also indicated that they simply did not know, particularly International
students (46%). While some racial/ethnic differences exist in terms of perceptions of
student or faculty stereotyping, the results suggest that perceptions of anti-Jewish
sentiment are rare.

Anti-Muslim Attitudes and Behavior

Most students indicated that very little (33%) or little (11%) anti-Muslim beliefs exist
on the GSU campus or that they did not know (34%). Most students indicated that they
never (44%) or rarely (22%) experienced students stereotyping, making negative
remarks about or telling jokes that “put down” Muslim people. However, “Other”
students (M=2.57) were more likely than White/European American (M=1.73, p<.04)
or Black/African American students (M=1.63, p<.012) to experience such
stereotyping. Thirteen percent of students indicated that they sometimes experienced
such stereotyping and 16% of students indicated that they did not know.

Students were also asked how frequently they experienced faculty stereotyping,
making negative remarks about or telling jokes that “put down” Muslim people. Most
students (72%) indicated that they never experienced such faculty stereotyping.
Students also indicated that they simply did not know (16%), particularly International
students (56%). However, International students (M=1.82) were more likely than
White/European American (M=1.14, p<.005), Black/African American (M=1.18,
p<.014), or Multiracial (M=1.15, p<.024) students to experience such stereotyping.

It is important to consider that in terms of religious affiliation, 69% of the participants
identified as Christian, 1.9% as Jewish, and 2.2% as Muslim. As a result, Jewish and
Muslim students’ perceptions of anti-Jewish or anti-Muslim attitudes and behavior
could not be adequately investigated.

Climate and Recommending GSU/Recruitment Implications

The question of whether the GSU climate is affecting recruitment of students could
not be directly addressed and is beyond the scope of this survey. However, current
students were asked whether they would recommend the institution to siblings or
friends as a good place to go to college. Interestingly, Black/African American
students were more likely than White/European American students or Asian/Pacific
Islander students to recommend GSU to siblings or friends as a good place to go to
college. Eighty-two percent of Black/African American students compared to 70% of
White students and 56.5% of Asian American/Pacific Islander students agreed that they
would recommend GSU.
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Correlational analyses were conducted to assess variables that may influence student
recruitment. A correlation of -.31 was found between experiences with discrimination
and the likelihood of recommending Georgia State to siblings or friends as a good
place to go to college. This relationship was highly significant at the .01 level. A
correlation of -.38 was found between racial tension and recommending Georgia State
to siblings or friends as a good place to go to college. This relationship was highly
significant at the .01 level. Thus, a significant, negative relationship exists between
experiences of discrimination and racial tension and recommending GSU. The greater
the students’ experiences of discrimination and racial tension, the less likely they
would recommend GSU.

Further statistical analyses were conducted to determine the degree to which multiple
factors influence students’ likelihood of recommending GSU to others. Multiple
regression analyses were conducted with Racial Tension and Experiences with
Discrimination as independent variables and Recommending GSU to Siblings and
Friends as a Good Place to Go to College as the dependent variable. Separate multiple
regression analyses were conducted with all students. Separate analyses were then
conducted for Black students, White students, and Asian students. There were too few
responses by Hispanic students to warrant an analysis.

For all students, experiences with discrimination and racial tension accounted for 17%
of the variance in recommending GSU. This relationship was highly significant at the
.001 level. This model held for White/European American students, with both
experiences of discrimination and racial tension having approximately the same impact
on recommending GSU. For African American/Black students, experiences with
discrimination and racial tension accounted for 14% of the variance in recommending
GSU. This relationship was highly significant at the .02 level. For Black/African
American students, racial tension was the more impactful variable, accounting for 12%
of the variance in recommending GSU. Thus, discriminatory experiences and
perceptions of racial tension negatively impact whether both White/European
American and Black/African American students recommend GSU to others.

For Asian American/Pacific Islander students, experiences with discrimination
accounted for 10% of the variance in recommending GSU at the .007 level. Racial
tension was not a significant variable. Thus, for Asian/Pacific Islander students,
discriminatory experiences significantly impact whether they would recommend GSU
to others, whereas experiences of racial tension do not.

Climate and Overall Satisfaction/Retention Implications

The relationship between academic climate and retention is beyond the scope of this
survey. However, previous research suggests that satisfaction with the university
climate relates to retention. The level of participation and the degree to which an
institution’s environment is perceived as comfortable by students of color, particularly
Black, Latino(a), and American Indian, is critical. Actively supportive,
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nondiscriminatory campus environments are associated with greater satisfaction in
college, better adjustment, and persistence through graduation (Kuh et al. 1991;
MacKay and Kuh 1994). This is particularly the case for students of color.

The relationship between perceptions of the climate at GSU and overall satisfaction
was investigated. Statistical analyses were conducted to explore the impact of racial
tension and experiences with discrimination on overall level of satisfaction. Multiple
regression analyses were conducted with all students. In addition, separate regression
analyses were conducted with Black/African American students as well as
White/European American students only.

For all students, racial tension and discriminatory experiences accounted for
approximately 19% of the variance in overall satisfaction. Racial tension alone
accounts for approximately 16% of the variance in overall level of satisfaction. This is
significant at the .004 level. Discriminatory experiences alone account for
approximately .025% of the variance in overall level of satisfaction above and beyond
racial tension. Thus, experiences of racial tension and discriminatory experiences have
a significant impact on students’ overall satisfaction. For European American/White
students, racial tension and discriminatory experiences accounted for approximately
18% of the variance in overall satisfaction. This is significant at the .01 level.
Discriminatory experiences account for approximately .020% of the variance in overall
level of satisfaction above and beyond racial tension. For Black/African American
students, racial tension and discriminatory experiences accounted for approximately
20% of the variance in overall satisfaction. This is significant at the .01 level.
Discriminatory experiences account for approximately .030% of the variance in overall
level of satisfaction above and beyond racial tension. Thus, racial tension seems to be
the more impactful variable in terms of overall level of satisfaction for all students.

Experiences with Discrimination and Retention Implications

In order to assess if students’ experiences with a particularly discriminating event at
Georgia State University were related to their retention, a correlational analysis was
conducted. No significant relationship was found between the most upsetting
discriminatory experience and thoughts about leaving Georgia State. While no
relationship was found, it is important to remember that this analysis was limited to
the most discriminatory event experienced. The accumulation of more covert or less
severe discrimination on a regular basis seems to impact recruitment and satisfaction,
and may, in turn, impact retention rates.

Experiences with Discrimination and Academic Success Implications
A correlational analysis was conducted to assess the relationship between the most
upsetting discriminatory experience and students’ perceptions of whether the event
interfered with their ability to perform well academically. A statistically significant
(p<. 01) correlation of r=.12 was found indicating that such a relationship exists. Thus,
while a particularly upsetting discriminatory experience may not directly impact



students’ thoughts about leaving GSU, it may hinder their academic success. A
negative impact on academic success may, in turn, adversely affect graduation rates.

Qualitative Analyses

Students were asked to respond to three or four open-ended questions in order to gain
a more in-depth understanding of their experiences with the campus racial/ethnic
climate. All students were asked to respond to the following three questions:

Question 1: Please Explain How You Have
Been Discriminated Against in Any Other Way.

This question was presented directly after the Experiences with Discrimination Scale, a
measure designed to assess experiences with discrimination at Georgia State University.
The scale consists of eleven items that pertain to being discriminated against in a
variety of ways and settings as a function of race or national origin. The last item of the
scale asks if the respondent has been discriminated against in any other way.

Questions 2, 3, and 4 were placed at the end of the Racial/Ethnic Climate Survey. The
rationale for this placement was that these questions are relatively transparent and
direct. It was assumed that placing these questions at the end of the survey would
prevent students’ responses to the entire scale from being unduly influenced.

Question 2: How Can Georgia State Improve its Campus Climate
with Regard to Racial/Ethnic Diversity?

Question 3: Do You Have Any Additional Comments or Concerns,
Positive and/or Negative, about the Georgia State Campus Climate
with Regard to Racial and Ethnic Diversity?

African American male students were asked to read and respond to the above three
questions, as well as to the following question: Question 4: “As part of its African
American Male Initiative to encourage the recruitment and graduation of African
American males from institutions of higher education in Georgia, The Board of
Regents has mandated all Georgia state colleges and universities to ‘investigate how
currently enrolled African American males perceive their college climates.” Your
answers to the following question will be valuable in helping us support this initiative:
What Aspects of Georgia State Might Make You Want to Leave Before Graduation?”

Participants

A total of 129 students responded to Question 1, 479 to Question 2, 307 to Question 3
and 114 to Question 4. Given the relatively small number of students who responded
relative to the Georgia State University student population and the particularly small
number of responses of students who identified as Asian, Hispanic, Native American,
Multiracial, International, and Other, decisions were made to provid