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ABSTRACT

This study aims to investigate pre-service EFL teachers’ way evaluating their own
teachers talk, especially in questioning skill using SETT (Self-Evaluation of
Teacher Talk). The method used in this study is qualitative research toward four
pre-service EFL teachers’ used as the research’s participants. By revealing the
data, the author used teachers’ reflective journals as process for evaluation and
also interview to obtain deeper perspective and feelings results of the data
analysis. The findings indicated that doing the evaluation of questioning skills
using SETT framework has helped their awareness of their language used in
teaching, not only about the interactional features for communication but also how
manage the language to assist the students to response. More importantly, they are
able to use and control their language in running the classroom activities. Thus, it
means that SETT has helped the teachers to achieved their personal development
and awareness toward the classroom communication in holding the interaction
especially in questioning skills.

Keywords: Questioning Skills, SETT, Pre-service EFL Teachers

INTRODUCTION

In educational field, teachers must be able to create an infinite way of
communicating to their students. Alghasab et al. (2019) stated that it is as the
essence of the teaching. It is very crucial to utilize the language to the students,
especially when it comes to second language learning, English. Thus, teachers
have to be innovative in managing the language used to interact with the students.
Rather than just offer an interpretation, they will discover how they interactively
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construct the language among the students. It therefore allowed the students to
gain the proper language.

Walsh described the teachers’ language as means to promote appropriate
awareness to create the pupils' discussions and interactions. Myhill (2016) also
recommended that teachers use the language to monitor, coordinate and inspire
pupils. With regard to these claims, teachers’ talks are the vital case to help
students to be engaged effectively in the learning. Teachers’ questioning is one of
the most commonly known teacher rendezvous techniques to make it happened.
Nasir et al (2019) stated that posing questions helps teachers to address the
circumstance and state of the classroom.

In addition, questioning is one of the methods utilized by teachers in
language education. Dillenbourg et al (2018) has demonstrated that constructing
chemistry in the classroom is difficult so that the role of questioning is essential to
the language teacher. It is particular to promote verbal responses and assess the
success of learners in order to mitigate their problems. However, in the reality,
teachers cannot stay alone while doing the questioning; they must understand the
position of students in answering questions. It is also necessary to know how the
students will address the question. Thus, teachers are responsible to what the
students say in the classroom. It is therefore important for Pre-Service Teachers
(PSTs) who are in the phase of learning how to teach, to know and understand
how the questions are created by them at microteaching class.

For a role model, it is important that knowledge of PSTs is increased. It is
how the students will undergo the correct questioning during the learning phase.
Any researchers believe that as language instructors they will strive to talk and use
the language carefully, it is not an easy job to raise questions. It is important to
develop the learning and teaching ability of the PSTs in the use of language for
communication. Their usage of verbal question allows language acquisition and
essential communication abilities to be fostered in students' minds.

Regarding those issue, there is a clear correlation between what educators
talk and what they do in actual conversation in the classroom. The characteristic
complexity and intensity of language usage allows second language teachers to
establish critical skills and knowledge to interpret, analyze and assess their
language. Walsh suggested method to determine the essence of the teachers 'talk,
that is the Self-Evaluation of Teacher Talk (SETT). It is a framework to know and
understand the teachers' talks in the classroom and the deliberate characteristics in
relation to their pedagogical purposes. It provides an avenue to better
understanding the relationship between the spoken language, engagement and
learning objectives of teachers.

PSTs therefore need be conscious of the questioning talk. Hence, SETT
asks the PSTs to examine their language in composing the questions so that they
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valued awareness that affect their questioning. As Abraham & Eisenring (2018)
stated that teachers need a forum to evaluate their language in questioning skills.
Hence, they can embody the questioning that serves the purpose of learning.

Some previous studies focusing on teachers talk using the SETT
framework have been done by some researchers. Wang (2018) carried out an
analysis based on the greater SETT context. To evaluate the teachers'
conversation, the study was performed focused on four modes: managerial mode,
skills and system mode, materials mode, and classroom context mode. However,
the study did not investigate how the teachers really evaluate their own talk,
especially in questioning skills.

A comprehensive analysis on the effectivity of the SETT framework for
PSTs has been conducted by Gonen & Asik (2016). This study used quantitative
method to know the pre-service perceptions of the SETT effectiveness in helping
them in enhancing the interaction in the classroom. By involving 23 pre-service
teachers, this study was conducted and the result shows that SETT has raised their
awareness in building the communication. However, the communication is in
general, it needs to know the specific communication which is mostly done by the
teachers in the class, that is questioning.

Astuti & Selti (2018) explored EFL teachers' opinions about the usage of
SETT during the microteaching session. The findings showed that they found the
ambiguity to identify and evaluate their talk using SETT. They felt difficulty in
doing the evaluation because they felt that they did not understand enough to the
types of interactional features. Thus, to suggest, more induction and trainings are
needed to be given to them. Furthermore, it will be better for pre-service to know
specific features rather than all in sudden. Therefore, it is necessary to conduct the
evaluation of teachers’ talk in questioning.

Ghafarpour (2016) investigated the contribution of the interactional
features of SETT proposed by Walsh. The author claimed that those features are
representative and useful; thus they have the implication to raise the teachers’
awareness of the teacher talk. However, this study only focused on the four moves
of teacher interaction. Deeper investigation dealing with the evaluating the
features of teachers talk and how the features manage to help teacher achieved
pedagogical goal in the class are needed to be conducted in order to know how
actually teachers talk of SETT framework does.

Moreover, the same research of SETT framework has been conducted by
Wasi’ah (2016). The author investigated how teacher in Jambi revealed fourteen
interactional features of teachers talk. The result showed that only eleven SETT
interactional features performed while the later three features, referential
questions, turn completion, and form-focus feedback. However, the author did not
give the why those three features are evaluated. To suggest, it is also crucial to
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examine how it might happen for pre-service teachers whether they are aware
toward all the features or not, especially in questioning skills since the teacher in
that research managed to perform eleven out of fourteen features.

However, there is still lack of studies done to pre-service EFL teachers,
especially in evaluating their questioning through SETT. Furthermore, the key
aim of those studies were to investigate the interactional feature of talks in
general. Thus, there is still no clear study to be done about how pre-service EFL
teachers utilize the questioning abilities through the SETT grid.

Therefore, this upcoming study investigates the way the pre-service
teachers in evaluating the questioning skills in which question is the most
common communication used by the teachers in the classroom, whether in
opening, explaining, or even reviewing the lesson in the classroom. By doing so,
the pre-service teacher especially in microteaching class will learn how to
evaluate and hope that they will be aware the questioning talk they created during
the class. Furthermore, it is as the challenge skills of pre-service EFL teachers in
evaluating their talks at questioning through reflective journal of SETT, in which
it can enable PSTs to consider how they performed questioning in the classroom.
This will indicate a direction for pre-service teachers to build a specific teaching
competence and concerns until they hold the real life of teaching in the real
classroom circumstance in the future in their real professional life as a teacher.

LITERATURE REVIEW
Microteaching Class

Teachers are one of the most significant variables in maximizing education
performance and the teaching cycle. It's really necessary to prepare teachers who
have the fast-growing generation. In a typical point of view, teachers are the root
and transmission of expertise; but through the context of the educational phase,
they have also become the reference for students (Darmayenti et al., 2019). The
teachers nowadays have to learn, assess and improve the teacher preparation
systems.

One of the most significant initiatives in the learning environment is
through a microteaching program. It gives students greater accountability and
provides them with the ability to access knowledge. Besides, it is a method of
learning that trains teachers’ candidate to be educators during the start of teaching.
PSTs are instructed for actual circumstances of teaching such as helping them to
get adequate awareness of teaching, coaching and training teaching abilities as
well as the teacher's attitudes and actions.

Furthermore, by enrolling to microteaching program, pre-service teachers
have a great chance of implementing the ideas they have mastered in the actual
school environment. Even though education practice remains a struggle, the PSTs
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should be well directed and supervised. It prepares themselves such as how to
manage and treat not just their everyday lectures, but also the students and their
classroom instruction. Therefore, the most valuable aspect of the teacher
education system is microteaching experience among pre-service teachers.

The process of microteaching is easy but strictly regulated and restricted
during 5 to 10 minutes and attended by between 3-10 students (Afifah, 2017). It
may involve a live demonstration or a recording of the teaching practicum through
a selected topic. Furthermore, it is offered in the faculty of teacher training to
sixth semester students. They are who have achieved such previous main
competencies in teaching and learning fields like classroom management,
teaching media, teaching strategies, curriculum and soon. In doing microteaching,
there are some ways to evaluate namely by capturing the video for the previous
teaching practice to watch students’ expression and the language that has been
used. Thus, the teachers enable to focus further about the way the teach (Jiang,
2016).

It also has some aims such as enhances PSTs optimism and confidence,
boosts and strengthens the teacher's capability in the classroom. By doing so, they
are able to combine the materials with the technology or others and results are
expected to improve their awareness toward the fundamental and relevant
teaching skills in teaching (Turgut, 2017).

Conversely, it has never been obvious how it has possibility to improve
teaching abilities because most participants were not willing to show their
instructional process properly (Darmayenti et al., 2019). There must also be
relevant, imaginative, enjoyable and dialogue-friendly learning environments for
an instructor as an educator. As a consequence, much of their learning goals have
not been fulfilled, thus, it is important to increase greater accountability of the pre-
service teachers. They will be trained to obtain information and opportunity to
create suggestions or opinions in order to achieve learning objectives and a sense
of satisfaction. They are required to improve their talents in order to render
professional, knowledgeable, self-sufficient, and qualified teachers in the future.
Therefore, they are managed to make future professional, competent, self-
sustainable and qualified teachers.

Basic Teaching Skills

The purpose of microteaching is to create the basic essential teaching skills
for teacher candidates. Those are the ability that should be acquired by the
teachers such as creating questions, giving explanation, and delivering the design
of the learning (Jamal & Sandhya, 2016). It thus reveals that questioning has
become one of the main abilities that the teachers will take the full account of.
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The components that included as basic teaching skills are lesson plan,
opening, explaining, reinforcing, media. Managing, questioning, varying,
discussing, and closing (Darmayenti et al., 2019). Those components are
compulsory skills that a teacher should learn. Thus, it means that they are some
pre-service teachers’ activities during their time in learning how to teach as
teachers. All the aforementioned viewpoints indicate that the teaching skills are a
series of actions and behavior intended to facilitate and support student learning
directly or indirectly. Teacher's qualifications are often connected to the way in
which the teacher did the job and the results produced to increase pupils'
performance.

Questioning Skills Concept

In enhancing the classroom circumstance, teachers are able to manage the
question. This is also the most common way to communicate with students. The
use of question as a teaching tool in a classroom has shown a central concept to
engage learners in creating the discussion among the students (Ghajarieh et al.,
2019). The use of teacher questions can also generate specific and varied features
of student talk that promote understanding, demonstrate student engagement and
high-level thinking (Boyd, 2015).

Questioning skill is also a main skill to raise the learners to speak and
share their arguments and it is commonly done by the teachers from common to
specific questions (Aisyah, 2016). The way the students express their opinions,
views and beliefs with others, whether they be with their peers or their teachers is
boosted by teachers’ question. Thus, through the use of effective question
strategies, teachers are able to promote the growth of interaction at the class. In so
doing, the teachers should master this basic skills, questioning skills, to allow
students to analytically respond and think.

Teachers Talk

There something that cannot be denied that happen in the classroom, it is
the teachers talk (Putri, 2015). The interaction built between teachers and the
students is main activity during the classroom activities, especially for language
teachers. In order to preserve and develop its significance for pedagogical
objectives in a specific sense of learning, teachers' language ought to know the
language used in detail. However, it is not acknowledged by all teachers. Indeed,
in order to promote the learning process, it is truly important to create engagement
between teachers and students in terms of second language acquisition.
Considering the need on how crucial the teachers’ communication, it give the
great impacts to motivate the students in the joining activities.
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Regarding those issues, in conveying the learning, teacher talk plays a
crucial role in class engagement as it will improve the students ' comprehension of
learning resources and enable them to be more involved throughout the learning
phase (Nasir et al., 2019). While Walsh has claimed that the talk of teachers is
more about language teachers being used as a guide to the engagement of
classrooms, to monitor, organize and inspire students to communicate. It can be as
a gateway to positive class interaction. It is a part of the interaction that involve
students directly in classrooms by effective teacher talks. Hence, it is really
crucial to manage the teachers talk so that they would not experience the negative
teachers’ talk in their own teaching class so the pupils they really enjoy the class
(Nagle, 2018). Thus, teachers must realize that the teacher's lecture will be offered
to students through learning cycles as a role model in the classroom.

Self-Evaluation Teacher Talk (SETT)

Teacher Talk's Self-evaluation (SETT) is one of the teachers' instruments
for the realization, identification, description and assessment of their teacher's
conversation, in particular in relation to the need to increase their knowledge of
the important connection between talk, interactions and learning. It also provides
an opportunity to introduce a form of reflexive practice that not only encourages
them to consider their teaching methodological aspects, but also their interactional
decision making (Astuti & Selti, 2018). It demonstrated how teachers measure
their language during the learning phase. It will also allow teachers to obtain and
develop a better understanding of interactional language learning processes. With
the students heading the classroom dialogue in one situation, it is important for
teachers not just in terms of media and other recorded content, but also a language
for communicating, that they know their progress in teaching.

SETT's main purpose is to determine the amount of interaction in
classroom specifically. SETT often helps the English teacher to figure out what
form of verbal expression they have (Abraham & Eisenring, 2018). The
interaction analysis using SETT can help the teacher to develop the efficiency of
his or her conversation in the classrooms. SETT in general consists of some
modes such as managerial, materials, skills and system and classroom context.
Every mode consists of certain characteristics and specific structure. In specific
case, it has fourteen conversational features namely, scaffolding, display question,
referential question, teacher’s interruption, extended learner-turn, extended
teacher-turn, wait time, direct repair, and so on.

This research, though, only focuses on SETT's questioning skills for the
pre-service teachers who take part to microteaching class. It consists of how the
PSTs construct the questions and utilize their students' abilities to answer by the
usage of long waiting period, interruptions for teachers and lengthy learning turns.
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This ensures that the PSTs accomplish their pedagogical aims or not in managing
the language in the classroom.

Any teacher has a way of asking concerns, using display or referential
question. One teacher can be different from the others; it depends on who is going
to address the question. The various forms of question used could be yes/no,
5W1H, tag questions or other syntactic structures. Teachers will need to be able to
address certain questions in order to encourage the students to utilize longer
learners’ switches, prolonged waiting periods or even interruptions. Students will
respond to the teachers' query in different ways. The self-evaluation chart of
questioning skills can also be seen in Table 1

Table 1 SETT of Questioning Skill

Feature of talk in questioning skill Description of pedagogical goal

1. Display Question Asking question to which teacher knows the answer

2. Referential Question Asking question to which teacher doesn’t know the
answer

3. Extended Wait Time Allowing sufficient time (several seconds) for
students to formulate respond

4. Extended learner turn Learner turn of more than one utterance

5. Teacher interruption Interrupting learners’ contribution

RESEARCH METHOD

This study is categorized as a case study since it discusses a particular
occurrence which the state of the research topic requires to be investigated under
greater detail. Therefore, the examination of participants' results, encouragement
and understanding, through deeper review of this research is a matter of reality.
The findings of this study are shown by the individual subject of the studies to be
discussed and evaluated objectively. Furthermore, this study is included in a case
study because it investigated the real phenomena the way the pre-service teacher
doing the self-evaluation of teachers talk. It therefore depicts the phenomena that
intended to investigate how pre-service EFL teachers evaluate their language used
and aware toward facilitating their students to respond using SETT.

The research was conducted in a microteaching class of EFL department.
There four pre-service EFL teachers as the participants of this research. It can be
named as PST-1, PST-2, PST-3, PST-4, and PST-5 (pseudonyms) who enroll in
microteaching class (PPL-1) at English Education Department in one of university
in Indonesia. The participants are chosen as the subject of this study due to their
enrollment to microteaching class. To be teacher candidates, they need to practice
the way they teach. Furthermore, it also compulsory subject that has to be taken
by the students of education program because after doing the PPL-1, they will
face their real teaching at the real school (PPL-2). So, this program is as bridge for
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PSTs to assist them in the real practice of teaching or even as the foundation in the
future of their professional skill in teaching. Therefore, this is the appropriate
concern of the research participant to be chosen.

The source of data gained to answer the research problem are journal
reflection and semi structured interview. The reason why using those sources of
data is that to enterprise the certain situation. Besides, the interview focused on
the way teacher revealing their opinion in experiencing analyzing their own
classroom language interaction in running the lesson in the classroom through
SETT framework. The evaluation process through the reflective diaries are
supported by the video recording to reflect the natural situation that has been done
the pre-service teachers. In this case, the teachers write a journal reflective as an
evaluation report reflecting their language in teaching using SETT framework of
questioning skills. In addition, interview is conducted to clarify and avoid some
miss understanding during the evaluation and also used to dig further about the
teacher opinions in experiencing evaluation through SETT framework.

There are several steps in analyzing the teachers’ talk questioning skills
evaluation, namely:

1. The subject of the research did a teaching practice at microteaching class

2. They obtained a training to analyze the SETT framework.

3. After that the subject of the research practiced, recorded, and analyzed it using
SETT framework of questioning skills.

4. Each PSTs are asked to do evaluation toward their questioning skills based on
their teaching practice using reflective journals

5. They are asked using semi structured interview.

FINDINGS

1. RQ 1. How do pre-service EFL teachers evaluate the questioning skills using
SETT framework in microteaching class?
This first research question depicts the pre-service EFL teachers’ way to
evaluate and reflect toward the SETT framework instrument of questioning.
The evaluation are as follow:

Evaluation 1: The PSTs are managed to define and categorize samples of their
questioning feature of the interactions (Display and Referential question)
Display Question
PST-2 : Why is he so happy?
S1 : Happy because=

PST-3 : =why?
S3 : Because he wins speech contest
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The excerpt shows that PST 3 can find and categorize the interactive
feature of questioning which is about the display question. How the PST-3
addresses the questions can be seen. The evaluation reveals that it was generated
by asking "Why is he so glad?”. If the instructor can define a questioning ability
dialogue element for the discussion, it indicates that the teacher understands how
the it was made purposefully (Asik & Gonen, 2016).

Evaluation 2: The used of Metalanguage critical self-evaluation of the PSTs

All the PSTs are able to use the metalanguage in evaluating their questioning
skill using SETT grid. It is proven that they are aware toward the questions
they created. Furthermore, it happened when they know the purpose of posing
those questions to the students. For the detail reflection for both in-service

teachers in their second turn are as follows:

Extracts

The used of Metalanguage and Critical self-
evaluation

1. Display Question
PST-1: Can you tell me what
Borobudur looks like?
L5: It is as one of seven wonders in
the world miss! As you know guys, it
is very big and so unique that built
by Syailenda Dynasty
PST-1: Wow, good Job!
approve applause guys!
Ls: (applause together)

Give

2. Display Question
PST-4: from the passage, can anyone
describe the Prambanan temple in a
simple way?
L3: Hmmm, hmm ... it is ... unique,
beautiful, and located in central java
miss!
PST-4: Good job!

3. Referential Question
PST-2: Do you have experience?
What is that?
L8: | have miss. It was for=
PST-2: =when was it?
L8: For about two months ago in
Madura

This meeting session in the class | used
display question because | would like to
check my students’ understanding. Besides, 1
gave Extended Learner Turn to my students
to answer. Thus, it probably took minutes for
answer it. This happened when | taught
about introduction to descriptive text for
tenth grade senior high school. | now know,
that extended learner turn is very crucial to
be conducted since recognizing the
interaction with the students effectively is a
necessary so that | gave extra time for my
students to respond and not to take direct
interruptions to them.

I do realize in this meeting that doing Wait-
Time was really necessary in the lesson. |
waited my student to respond when he used
the discourse marker hmm... hmm to express
the Wait-Time while he was still thinking
what the best answer of my question.

In this meeting, | would ask about the
previous meeting that discussed recount text
using past tense. Thus, | asked my students
about their experience using referential
question. After watching my video of
teaching, | realized that | have done a big
mistake to do Teacher Interruption. As a
matter of this, | noticed that my talk had
interrupted my student while he was talking.
It took me to remind myself and | must took
this as a consideration in order not to make
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the same mistake in the future.

4. Display Question For me, | thought that my instruction was
PST-3: what is the difference clear enough for my students, but here |
between these two passage? forget that every student has their own
L4: hmm, it is= language proficiency. | should not directly
PST-3: =what is this? interrupt them and even should give them
L6: the one is about Cat in general, times to take a breath from the prior lesson
and the other is cat in specific SO think their answer. I don’t have that kind
PST-3: Good Job guys of wait-time to them. Therefore, now I

realized that it is not properly done to
interrupt the students, | have to know the
condition and  wait the  students
appropriately.

2. RQ 2. What are the pre-service EFL teachers’ opinions of the SETT
experience in evaluating the questioning skills?
To answer this question, interview is used. The PSTs’ responses were
analyzed to shows their opinion about SETT experience
The four PSTs were interviewed and asked their opinions about the SETT
framework. All of them said that it is really interesting and a very valuable
knowledge that they ever get in which they never know before. Due to this
experiencing SETT framework, they know about language used in teaching,
how to deal with classroom interaction, how to improve teaching skill,
classroom management, and lesson planning. Furthermore, it also helps them
to reflect their own interaction talk of questioning, not only about revealing
self-evaluation of interaction features but also realizing difficulties of their
talk that delivered to their students. Therefore, in this case, SETT has helped
them critically about student-teacher interaction and give great impact to their
teaching and shows their strengths and weaknesses. Thus, SETT framework
has showed powerful borders in language teaching for the development of
PSTs.

At the first, I am not paying attention to the certain talk | produce, even |
don’t realize that it can make my students confused what I am asking to them.
And when | did a reflection of my questioning talks, | got some difficulties,
but then because of the training I could get much help. I learn not to make to
complicated wordings that boost misunderstanding to my students. (PST-7's
interview)

I don’t even know how to give space for my students’ time to answer my
questions before. What | want is that they can directly answer my questions
because | am afraid that the lecture would thought that my teaching practice
was so bad. In fact, because of this SETT in questioning, | realize how to deal
with classroom language, how give extend more time to my fellows to react
toward what | am asking to them. (PST-3’s interview)

436



2020. Linguistics, English Education and Art (LEEA) Journal 3 (2):426-440

From those interview, it shows that their language interaction with the
pupils are crucial. While listening to the recordings, they are more aware toward
the reflections emerged to some features of teachers talk such as extended learner
turn, display question, and soon. They are able to see their teaching not only from
one side of their own point of view but also proven from what they watch at the
recording, also from the SETT grid. It can give another perspective toward the
way they use language classroom interactions. It definitely assists them to see
their weaknesses that they might not aware to make their language interaction
used better for their teaching ahead. Thus the role of SETT framework is really
helpful for them. Therefore, all of the PSTs’ opinion about their reflection in
questioning has something to do with teaching awareness and focus on the
learning activities, giving another point of view, and also solutions for classroom
interactions ahead.

DISCUSSION

The findings of the research indicate that the PSTs are able to evaluate
their teacher talk and created improvement even though the training of SETT
gained much benefit of having experience of analyzing their classroom interaction
of questioning using SETT framework. One of the key to do that is because of the
SETT induction that got by the pre-service teachers (Brooke, 2019), As argued by
Astuti & Selti (2018) that having the teachers’ training and workshops is very
helpful to enable the teachers aware toward the language they used in the
classroom and how they facilitate their students in responding the talk. While, it
also sometimes cannot be realized and occurred all when the teachers’ did the
teaching since it come unconsciously and cannot be planned during the learning
process (Wasi’ah, 2016). That’s why the pre-service teachers are suggested to
upgrade and join some training at the time they become teachers. By doing so,
they will be happy and more understandable how to be teachers in real life; how to
perform the foreign language to non-native speakers better (Jiang, 2016).

In addition, based on the interview, SETT also helps the teachers to have a
deep critical evaluation and reflection to language communication that been
produced by them. They can also see their own strengths and weaknesses in
teaching, not merely about the methodology and the quantity of teachers talk time
but more focus on metalanguage and interactional features implemented by the
pre-service EFL teachers at microteaching class. In this situation, the teachers will
be granted the leadership in every potential project at the time of the school
(MacDonald, 2017). The way this looks will primarily focus on local
circumstances and will draw on community leaders' relevant experience. Since it
managed to help them to be aware and develop their teaching to be better in the
future, therefore, it is such a responsibility for implementing reflection and
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evaluation habit in teachers’ daily activities and even in university program where
the teacher candidates achieve their education to be teachers (Goénen & Asik,
2016).

CONCLUSION

In conclusion, based on the data of this study has revealed that preservice
EFL teachers are able to analyze kinds of interaction features of classroom
discourse in questioning skills in which it takes some difficulty due to the
vagueness of the features. Besides, it also inclined their awareness toward how
important of having self-evaluation knowledge and experience. Due to those
experiences of evaluation, they managed to understand how to give instruction
and create discussions with their learners with the appropriate language. They
realized and become aware of language interaction for communication they used
at microteaching class. Therefore, the goal of pedagogy of learning can be
achieved between teacher and students. The result of this study also cannot be
generalized since it limited to the smaller amount of the participant and also
microteaching class circumstance.

REFERENCES

Abraham, M., & Eisenring, A. (2018). an Analysis of Teacher Talk in a Senior
High School in Palu , Central Sulawesi through the Use of Self-Evaluation
of Teacher Talk ( SETT ). Journal Pendidikan Humaniora, 6(4), 188-200.

Afifah, N. (2017). Basic Teaching Skill Quality of Teacher Candidates in
Microteaching Study Subject of Department of Biology Education, Pasir
Pengaraian University. Jurnal Pendidikan Biologi Indonesia, 3(1), 10-18.

Aisyah, N. (2016). An Analysis of Teachers’ Talk in an EFL Classroom. Journal
of English and Education, 4(2), 63-79.

Alghasab, M., Hardman, J., & Handley, Z. (2019). Teacher-student Interaction on
Wikis: Fostering Collaborative Learning and Writing. Learning, Culture
and Social Interaction, 21(2), 10-20.

Asik, A., & Goénen, S. I. K. (2016). Pre-service EFL Teachers’ Reported
Perceptions of Their Development through SETT Experience. Classroom
Discourse, 7(2), 164-183.

Astuti, I. W., & Selti, G. W. (2018). Trainees’ Views on the Use of Self-
Evaluation of Teacher Talk (SETT) in Microteaching Sessions.
International Conference on E-Society, E-Education and E-Technology,
127-130.

Boyd, M. (2015). Relations Between Teacher Questioning and Student Talk in
One Elementary ELL Classroom. Journal of Literacy Research, 47(3),
370-404.

438



2020. Linguistics, English Education and Art (LEEA) Journal 3 (2):426-440

Brooke, M. (2019). Teaching in Higher Education Guiding Teacher Talk in the
Content and Language Integrated Learning classroom using Semantics
from Legitimation Code Theory Guiding teacher talk in the Content and
Language Integrated. Teaching in Higher Education, 1(19), 1-14.

Darmayenti, Besral, & Kustati, M. (2019). English Skills Based Microteaching:
an Effective Model in Enhancing English Student Teachers ° Teaching
Skills. 26(1), 23-37.

Dillenbourg, P., Baker, M., Fischer, G., Hoppe, H. U., Koschmann, T., O’malley,
C., Roschelle, J., & Suthers, D. (2018). The evolution of research on
collaborative learning. In E. Spada & P. Reiman (Eds) Learning in
Humans and Machine: Towards an interdisciplinary learning science.
(Seventh). Elsevier.

Ghafarpour, H. (2016). Classroom Conversation Analysis and Critical Reflective
Practice : Self-evaluation of Teacher Talk Framework in Focus. RELC
Journal, 48(2), 1-16.

Ghajarieh, A., Jalali, N., & Mozaheb, M. A. (2019). An Investigation Into the
Classroom Talk of Iranian EFL Novice vs. Experienced Teachers. Register
Journal, 12(2), 100-125.

Gonen, S., 1., K., & Asik, A. (2016). Reflectivity Through the Analysis of Teacher
Talk : the Case of Pre-service English Language Teachers. Journal of
Social Sciences Institute, 13(36), 203-222.

Jamal, A., & Sandhya, K. (2016). Micro Teaching Skills Based Second Language
Learning. An International Multidisciplinary Research E-Journal, 3(1),
149-153.

Jiang, Y. (2016). A Study on Professional Development of Teachers of English as
a Foreign Language in Institutions of Higher Education in Western China.
In A Study on Professional Development of Teachers of English as a
Foreign Language in Institutions of Higher Education in Western China.
Springer.

MacDonald, M., T. (2017). “My Little English”: a Case Study of Decolonial
Perspectives on Discourse in an After-School Program for Refugee Youth.
Community Literacy Journal, 11(2), 16-29.
https://muse.jhu.edu/article/652762

Myhill, D. (2016). Talk, Talk, Talk: Teaching and Learning in Whole Class
Discourse. Research Papers in Education, 21(1), 19-41.

Nagle, J. (2018). Twitter, Cyber-violence, and the Need for a Critical Social
Media Literacy in Teacher Education: A review of the literature. Teaching
and Teacher Education, 76(10), 86-94.
https://doi.org/10.1016/j.tate.2018.08.014

Nasir, C., Yusuf, Y., Q., & Wardana, A. (2019). A Qualitative Study of Teacher
Talk in an EFL Classroom Interaction in Aceh Tengah, Indonesia.
Indonesian Journal of Applied Linguistics, 8(3), 525-535.

Putri, D., S. (2015). The Analysis of Teacher Talk and The Characteristic of
Classroom Interaction in English As a Foreign Language Classroom.
Journal of English and Education, 3(2), 16-27.

439



2020. Linguistics, English Education and Art (LEEA) Journal 3 (2):426-440

Turgut, Y. (2017). Tracing Preservice English Language Teachers ’ Perceived
TPACK in Sophomore, Junior, and Senior Levels. Cogent Education,
43(1), 1-20. https://doi.org/10.1080/2331186X.2017.1368612

Wang, H. (2018). Fostering Learner Creativity in the English L2 Classroom:
Application of the Creative Problem-Solving Model. Thinking Skills and
Creativity, 31(10), 58-69. https://doi.org/10.1016/j.tsc.2018.11.005

Wasi’ah, N. (2016). A Study of Teacher Talk in Classroom Interaction at An
Islamic Senior High School. OKARA Journal of Language and Literature,
1(1), 29-43.

440



