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Abstract

This qualitative research study was an attempt to analyze the National Social 

Studies curriculum and textbooks of Grades IV-V in the context of Global 

Citizenship Education after reviewing the National Education Policies of Pakistan 

developed in 2009 and 2017. These two policies emphasize developing individuals 

who are critical thinkers, intellectuals, independent, and responsible global 

citizens. Data were collected with the help of a checklist for the relational content 

analysis of student learning outcomes, teaching and learning process, assessment, 

and evaluation process within the scope of 8 global citizenship dimensions given 

in the UNICEF global citizenship framework (2013). Major fi ndings of the 

thematic analysis include the integration of global citizenship elements in the 

National Curriculum and textbooks of Social Studies to a great extent. Learning 

objectives as well as teaching and learning process designed for Grades IV and V 

emphasize the knowledge and understanding of ‘Economic and political processes’ 

and ‘World Geography’. Similarly, the predominant dimensions identifi ed in the 

assessment and evaluation exercises developed for Grade IV were ‘Economic and 

political processes’, ‘Peace and confl ict’, and ‘Human diversity and cross-cultural 

understanding,’ whereas, knowledge and understanding of ‘World Geography’ and 

‘Awareness of diverse perspectives’ had been emphasized in Grade V.  

Keywords: Citizenship education, cultural literacy, global citizenship, global 

interdependence, National Education Policy of Pakistan, social studies curriculum
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Introduction

Background of the Study

The history of education’s developmental, civic, and global dimensions can 

be tracked over decades (McKay & Michael, 2021). Therefore, global citizenship 

has received close review after the First Initiative of United Nations Global 

Education (United Nations, 2012).  Keeping in view its importance, the concept of 

Global Education has been highlighted in Sustainable Development Agenda goal 

4.7, which is to be achieved by 2030. It has impacted European countries’ political 

agendas and other countries globally, encouraging them to teach Global Citizenship 

in their educational institutions. UNESCO has promoted global citizenship 

education as a new educational approach that provides politicians, policymakers, 

theoreticians, and practitioners an opportunity to transform the education system as 

needed today. On that account, a new meaning can be given to issues of citizenship 

in global and plural societies along with multicultural education and sustainability 

of the environment (Obiakor, 2021). 

The educational stakeholders are making efforts globally to integrate 

global citizenship teachings and practices into their institutions to promote global 

citizenship education among this generation. High schools, colleges, and universities 

in Pakistan have also introduced courses that can promote global citizenship among 

students as they are the current generation and future leaders. Therefore, there was 

a need to examine the concept of global citizenship in the National Curriculum 

and Textbook of Social Studies at the Primary level, Grades IV-V concerning the 

National Education Policy of Pakistan in 2009 and 2017.

Colleges and universities in Pakistan have introduced courses and subjects 

to promote global citizenship after the National Education Policies of Pakistan 

(2009; 2017) support not only building of national identity but also emphasize 

building tolerance and justice. According to the Ministry of Education, Government 

of Pakistan (2009), the 7th objective of the Education policy document highlights 

that education aims to develop individuals of the society as critical thinkers, and 

intellectuals, and possess sound analytical skills for national as well as global 

citizenship. Likewise, the Ministry of Education, Government of Pakistan (2017) 

highlights the importance of inculcating a sense of global citizenship among the 

students by promoting values of peace, tolerance, and respect for human rights. In 
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addition to that, it also aims to provide opportunities to learners so they can adjust 

to the global changes taking place frequently in the current era. It also aims to 

expand the academic disciplines which are synchronized with national priorities as 

well as global trends. Keeping in view all the aforementioned aims and objectives, 

a research gap has been identifi ed: although this concept has been highlighted in the 

National Education Policy of Pakistan in 2009 and 2017, analysis and examination 

of the integration of global citizenship elements in the National curriculum of 

Pakistan have not been done (Saddiqa et al., 2020). Therefore, there was a need to 

analyze the concept of global citizenship in the curriculum and textbook of Social 

Studies developed for the province Sindh at the Primary level for Grades IV-V 

concerning the National Education Policy of Pakistan of 2009 and 2017. The aim 

is to determine the extent of commitment to the integration of global citizenship 

education attributes and dimensions in student learning outcomes, teaching and 

learning process as well as the assessment and evaluation in the curriculum.

Literature Review

Theoretical Framework

The theoretical framework of this research study is UNICEF Global 

Citizenship framework (2013).  It has been developed on the ideology that to make 

responsible as well as global citizens, global awareness is the key objective and it is 

each individual’s responsibility. Therefore, there is a rising demand put forward by 

educational institutes to be able to make active global citizens. 
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Table 1

UNICEF Global Citizenship Framework (2013)

Dimensions of 

Global Citizenship:  

Knowledge and 

Understandings

Skills and Processes Values and Attitudes Actions

Awareness of diverse 

perspectives

Economic and 

political processes

Environment 

and sustainable 

development

Globalization and 

interdependence

Human diversity 

and cross-cultural 

understanding

Human rights

Peace and confl ict

World geography

Collaboration and

cooperation

Communication,

including verbal,

nonverbal, written,

and visual, in a

variety of contexts

Communication

with individuals of

diverse cultures

Confl ict resolution,

including the ability

to compromise and

negotiate

Critical and creative

thinking

Media, digital, and

information literacy

Multilingualism

Perspective-taking

Comfort with 

ambiguity

Commitment to social

justice and equity

Concern for the 

environment and 

commitment to 

sustainable practices

Curiosity about the 

world

Empathy for others

Open-mindedness

Respect for the rights

of others

Sense of identity and 

self-awareness

Sense of responsibility 

for helping others

Sense of unity with 

individuals and 

causes within and 

outside one’s borders 

(solidarity)

Values diversity

Acts to improve

conditions through

volunteerism and

service

Challenges injustice

Engages in civic

duties (individually

and collectively)

Establishes goals

for taking informed

action

Evaluates the

effectiveness of

action to inform

future action

Helps others locally

and globally

Takes responsibility

for actions

Note. Adopted from TTeach UNICEF by the U.S Fund for UNICEF’s Education Department, 2013. 

Social Studies as a Subject 

Individuals living in a society have diverse needs; therefore, citizenship 

education plays a vital role in helping them socialize and be able to self-actualize. 

The importance of Social Studies as a subject cannot be neglected for it helps students 

socialize and learn democratic values to fi t in the society (Lerch & Buckner, 2018). 

They become part of groups and join institutions at different points in their life. 

This relationship can be termed the essence of Social Studies (Brugar & Whitlock, 

2020). 
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Citizens’ attitude towards democratic values should be underscored so 

that the youth of a nation is enabled to participate in social life, considering it a 

responsibility (Ay & Tokcan, 2019). Schools perform one such important function 

which is to transfer cultural knowledge from one generation to another and prepare 

future citizens. Students, therefore, are expected to become responsible citizens 

after they realize their importance in a globally competitive world (Jamil et al., 

2021).  All these efforts are categorized under the paradigm of Global Citizenship 

within Social Studies subject. Additionally, according to Pérez (2018), students 

as responsible citizens become sensitive to social causes and events for the 

environmental crisis. The National Curriculum of Social Studies in Pakistan has 

been designed on interdisciplinary subjects such as History, Geography, Political 

Science, Inquiry, Economics, Civics, Pakistan Studies, and Ethics. Social Studies 

as a common platform provides an opportunity for interdisciplinary relationships. 

Therefore, one must be aware that even Sociology and Anthropology are related 

disciplines.

Global Citizenship by UNICEF

The U.S. Fund for UNICEF (2013) has defi ned a global citizen as one who 

understands the need for interconnectedness, can value and respect others’ opinions 

and diversity, and can raise a voice against injustice as well as take an action 

personally. Therefore, students are equipped with the knowledge, and understanding 

of how to exercise their human rights to help and support one another in any part 

of the world. 

Attributes of a Global Citizen

• Syaifullah et al. (2020) see a Global Citizen as somebody who:

• knows about the more extensive world and has their very own job as a 
citizen of the globe

• values and respect for diversity 

• knows how the world functions 

• discourages social injustice

• considers being a member of the community at all levels ranging from local 
to global 

• will strive to make the world a fairer and more feasible place 

• assumes liability for his/her actions 
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Global Citizenship: A Concern for Educational Institutions

Due to the present reality of global needs and demands evolving now and 

then, our young generation needs to equip themselves beyond the national limit, as 

global citizens (Estellés & Fischman, 2020). To stay up to date with the fast pace 

of the globalization, there must be a concern that endeavors in education ought to 

focus on expanding their attention to worldwide improvement and asking them to 

accept their obligations as natives of their local or regional, national, and worldwide 

communities (Pasha, 2015).  In this manner, how to actualize and strengthen the 

component of worldwide citizenship education in-school educational programs has 

turned into a vital educational issue.

Characteristics of Global Citizenship Education

According to Pais & Costa (2020), following are the features of Global 

citizenship education:
 

• Comprehensive information about world political frameworks 

• Comprehensive information about world monetary frameworks 

• Critical reasoning abilities that rise above limits 

• Cross-social relational abilities 

• Provide dynamic commitment 

• Develop sympathy: Global training must move to enable students to 

customize the world and disguise their associations with individuals living 

in a world far away (Pais & Costa, 2020).

Goals and Objectives of Global Citizenship Education

According to Jamil et al. (2021), the following are the objectives of global 

citizenship education:

1. Recognition of different nations and consciousness of their way of life.

2. Having awareness of global issues and problems, as well as the attitude of 

the United Nations toward solving them as its goals.

3. Identifying issues about human rights.

4. Understanding of connecting factors among humans and condition.
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Research Questions 

1. To what extent is the concept of global citizenship integrated into the Social 

Studies National curriculum and textbooks for Grades IV-V? 

2. Which dimensions of global citizenship are integrated into student learning 

outcomes given in the Social Studies National curriculum?

3. In what ways do Social Studies textbooks provide instructional strategies 

and activities for teachers regarding the global citizenship concept?

4. How are dimensions of global citizenship integrated into the assessment 

and evaluation exercises of Social Studies textbooks?

Methodology

The design of this research study was content analysis within the qualitative 

paradigm. The type of content analysis was relational analysis because the content 

was analyzed in the context of a predetermined concept (Wilson, 2016), under the 

scope of eight Global Citizenship dimensions which were adopted from the global 

citizenship framework of UNICEF (2013). This research study was based on the 

deductive approach because it aimed to analyze the integrated extent of a developed 

concept in a new context (Kyngas & Kaakinen, 2020), which is the extent of the 

global citizenship concept in the Social Studies curriculum and textbooks for Grade 

IV-V.  The data source for this research study was secondary as the researcher 

reviewed the Social Studies curriculum and textbooks for Grades IV-V which 

were developed for the Province of Sindh, Pakistan. Social Studies subject to be 

reviewed has been chosen as it inculcates the sense of interaction among people as 

well as with the environment, which is an element of global citizenship education 

(Ay & Tokcan, 2019).

Data collection for this research study was done with the help of a checklist. 

This checklist was validated by expert opinion and pilot testing. Consequently, a 

checklist for data collection was developed with four components: Dimensions 

of global citizenship from the aforementioned framework by UNICEF, Student 

Learning outcomes, the teaching and learning process, and the assessment and 

evaluation process. After data collection, thematic analysis was done to emphasize 

the descriptions interpreted from collected data as well as to present the yielded 

themes from the research question. If any student learning outcome, instructional 
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strategy, lesson activity, exercise item for assessment and evaluation refl ected fell in 

the scope of the eight global citizenship dimensions, it was recorded in the checklist 

along with the evidence in that particular dimension. The exact student learning 

outcome number, instructional strategy and activity page number, and assessment 

and evaluation exercise item number were recorded as the evidence. It can also be 

seen in the consolidated tables presented in the section on results and fi ndings.

Findings

The following section presents the results and fi ndings of the research 

study achieved through thematic analysis under the paradigm of qualitative design. 

Findings have been consolidated in some tables as well for a clear picture along 

with its description classifi ed under three different themes. 

Thematic Analysis

SLOs, Teaching and Learning Process, and Assessment and Evaluation 

Process in Social Studies Curriculum and Textbook

1) Findings on Grade IV.  Findings on examining unit-wise student learning 

outcomes, teaching and learning process along with assessment and evaluation 

process given in Social Studies textbook and curriculum document for Grade IV 

have been presented in Table 1.

Table 1 

Examination of Student Learning Outcomes, Teaching-Learning Process, 

Assessment, and Evaluation Process for the concept of Global Citizenship: Grade 

IV
Chapter SLOs Teaching and 

Learning Process

Measurement-Assessment 

and Evaluation items

Globe and map 

skills

World Geography (1, 4, 5, 6, 

9, 13, 14, 15, 16)

World Geography 

(pages 2, 4, 9)

World Geography (A1, A6, 

A8)

Historical events 

of the Province

Awareness of diverse 

perspectives (9, 11)

Economic and political 

processes (6)

Human diversity and cross-

cultural understanding (10)

World Geography (8)

Human diversity 

and cross-cultural 

understanding (pages 

17, 19)

World Geography 

(page 17)

Human diversity and cross-

cultural understanding (B2, 

B3)
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Interaction 

between our land 

and its people

Environment and sustainable 

development (11, 12, 13, 15)

Human diversity and cross-

cultural understanding (4, 5)

World Geography (9, 10)

World Geography 

(page 39, 41)

Environment and sustainable 

development (D2, E1, E2)

Human diversity and cross-

cultural understanding (B3, 

B4, B5)

Weather Environment and sustainable 

development (7)

World Geography (5, 8)

______ Human diversity and cross-

cultural understanding (D1)

World Geography (B3, B4)

The way we live 

together

Awareness of diverse 

perspectives (2)

Human diversity and cross-

cultural understanding (1, 2, 

3, 4, 5, 6)

World Geography (3, 5)

Human diversity 

and cross-cultural 

understanding (page 

67)

Human diversity and cross-

cultural understanding (B1, 

B2, B3, C1, D)

World Geography (E)

Government: The 

way we govern 

ourselves

Economic and political 

processes (1, 2, 3, 4, 5, 6, 7, 8, 

9, 10, 13, 14, 15)

Globalization and 

interdependence (16)

Human rights (1, 10, 12, 14)

Peace and confl ict (7)

Economic and political 

processes (pages 84, 

85, 86)

Globalization and 

interdependence (page 

87)

Human rights (page 

88)

Economic and political 

processes (A1, A2, B2, B3, B4, 

C1, D1)

Globalization and 

interdependence (B8)

Human rights (A3, A4, A5, B5, 

B6, B7)

Means of 

Communication

Globalization and 

interdependence (4)

Globalization and 

interdependence (page 

94)

Globalization and 

interdependence (B1, B2)

Getting along 

with others

Awareness of diverse 

perspectives (2, 3)

Human diversity and cross-

cultural understanding (2)

Peace and confl ict (1, 2, 3, 4, 

5, 6, 7, 8)

Human diversity 

and cross-cultural 

understanding (page 

100)

Peace and confl ict 

(page 101, 105)

Peace and confl ict (A1, A2, 

A3, A4, A5, B1, B2 B3, B4, 

B5, D1, E1, E2)

Goods and 

Services

Economic and political 

processes (1, 2, 3, 4, 5, 6)

Economic and political 

processes (pages 111, 

113, 114, 116)

Economic and political 

processes (A1, A2, A3, A4, 

A5, B1, B2, B3, B4, C1, D1, 

D2, E)

Our Heroes and 

Heroines

Awareness of diverse 

perspectives (4, 5)

Economic and political 

processes (2)

Human diversity and cross-

cultural understanding (6)

Human rights (1)

Awareness of diverse 

perspectives (page 

132)

Human rights (page 

134, 139)

Awareness of diverse 

perspectives (C2, C3, C4, D, 

E)

Human rights (A, B)
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Student Learning Outcomes Almost all the dimensions of global 

citizenship provided by UNICEF (2013) in the global citizenship framework have 

been covered though the extent to which these are included, varies in the content. 

In the fi rst chapter, ‘Globe and map skills’, only the dimension ‘World Geography’ 

has been covered because the 6th student learning outcome is ‘locate and name the 

continents and oceans on the globe and world map.’ Thus students learn about other 

continents and countries of the world.

 

Similarly, integration of the dimension ‘Awareness of diverse perspective’ 

can be seen in four different chapters refl ected through student learning outcomes. 

An example that can be cited in the 11th student learning outcome of the chapter 

‘Historical events of the Province’ is ‘construct personal historical narratives, 

providing an opportunity to students so they share their perspective concerning 

their knowledge, exposure, and experience.  

On the contrary, there are only two pieces of evidence of the dimension 

‘Globalization and interdependence’ found under the scope of student learning 

outcomes. Moreover, the dimension of ‘Economic and political processes’ has been 

integrated to a great extent. One evidence can be found in the 3rd student’s learning 

outcome of the chapter ‘Goods and Services, which is ‘explain cause and effect 

resulting from economic decisions.’ Furthermore, the dimension ‘Human diversity 

and cross-cultural understanding have also been integrated to a great extent into the 

curriculum of Social Studies for Grade IV. 

Equally important, Knowledge of ‘Environment and sustainable 

development is refl ected in the student learning outcomes to some extent. One such 

piece of evidence can be found in one of the student learning outcomes of the 

chapter ‘Interaction between our land and its people as ‘identify how environmental 

changes affect people.’  Another dimension, ‘Human rights’ has been integrated into 

the curriculum of Social Studies for Grade IV to some extent.  It could be observed 

while examining the student learning outcomes in chapter ‘Government: The way 

we govern ourselves.’ The 14th SLO of this chapter is ‘list important rights and 

responsibilities of citizens.’

Another important and interesting dimension of global citizenship is ‘Peace 

and confl ict.’ This is an important skill for students to learn which will help them 
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in daily life. ‘Getting along with others is a chapter that inculcates the concept of 

peace through resolving confl icts. 

Teaching and Learning Process The teaching and learning process has 

been examined using the textbook of Social Studies for Grade IV. It includes 

instructional strategies as well as activities to be done during the lesson. As it can 

be seen in Table 1, the extent of global citizenship concept integration, based on 

the dimensions designed, is low in this process as compared to student learning 

outcomes. The chapter ‘Weather’ does not have any instructional strategy as well as 

activity based on the dimensions of global citizenship. There was evidence of anyone 

global citizenship dimension in some chapters’ Teaching and Learning process: 

namely ‘World Geography’ is the only dimension evident in the chapter ‘Globe 

and map skills’ and ‘Interaction between our land and its people’; the dimension 

‘Human diversity and cross-cultural understanding’ is evident in the chapter ‘The 

way we live together. Likewise, the only dimension evident in the teaching and 

learning process of the chapter ‘Means of Communication’ is ‘Globalization and 

interdependence’ and the only dimension of global citizenship evident in the 

teaching and learning process of the chapter ‘Good and Services’ is ‘Economic 

and political process.’ ‘Environment and sustainable development are not evident 

anywhere in the teaching and learning process of Social Studies for Grade IV.

The rest of the chapters have at least two or three dimensions of global 

citizenship. Evidence of ‘World Geography’ can be found in the instructions of 

the chapter ‘Historical events of the Province’ on page 17 of the textbook, ‘Help 

students fi nd out where Iran and Iraq are located on the map of Asia. Encourage 

them to use map skills from chapter 1 when looking for these countries on the 

map.’ Another evidence of the dimension ‘Awareness of diverse perspective’ can be 

found in one of the classroom activities designed for the chapter ‘Our Heroes and 

Heroines’. Similarly, another interesting classroom activity for the knowledge of 

‘Peace and confl ict’ can be seen in the chapter ‘Getting along with others’ on page 

101 of the textbook, which is ‘For each cause of the confl ict: resources, power, and 

values, give one example of confl ict.’ Unfortunately, there are fewer instructional 

strategies and classroom activities provided in the textbook irrespective of the 

concept of global citizenship.
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Assessment and Evaluation Process Assessment and Evaluation Exercises 

given at the end of each chapter of the Social Studies textbook for Grade IV were 

also examined. It can be seen in Table 1. All the dimensions of global citizenship 

are evident in the assessment and evaluation items to some extent. 

Assessment items developed on the knowledge of ‘Human diversity and 

cross-cultural understanding is evident in many chapters including ‘Historical 

events of the Province’ in the assessment item B2, ‘Compare the life in a village 

to the life in a city. Another evidence of the dimension ‘World Geography’ and 

‘Globalization and interdependence’ in the chapter ‘The way we live together in 

the evaluation exercise E as ‘Find another country in Asia. Collect information on 

the fruits produced there and exported to other countries. Similarly, the Dimension 

of ‘Economic and political processes’ is evident in the assessment section of the 

chapter ‘Government: The way we govern ourselves’ which is item B2 ‘What are 

the branches of government and their tasks?’ Other dimensions of global citizenship 

like ‘Environment and sustainable development, ‘Human rights, ‘Peace and 

confl ict’, and ‘Awareness of diverse perspectives have also been integrated to some 

extent in the assessment and evaluation process of Social Studies for Grade IV.

2) Findings on Grade V.  Findings on examining student learning outcomes, 

teaching and learning process along with assessment and evaluation process in 

Social Studies curriculum and textbook for Grade V regarding selected dimensions 

of global citizenship have been presented chapter-wise in Table 2.
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Table 2

Examination of Student Learning Outcomes, Teaching-Learning Process, 

Assessment, and Evaluation Process for the Concept of Global Citizenship: Grade 

V
Chapter SLOs Teaching and 

Learning Process

Measurement-Assessment 

and Evaluation items

Globe and Map 

skills

World Geography (1, 2, 3, 4, 

5, 6, 7, 8, 11)

World Geography 

(page 7)

World Geography (A1, A2, A3, 

A4, A5, B1, B2, C)

Physical Regions Globalization and 

interdependence (7, 8, 10)

Human diversity and cross-

cultural understanding (5)

World Geography (4, 5, 6)

Globalization and 

interdependence (page 

29)

World Geography 

(page 21, 22, 23, 24, 

25, 31)

Globalization and 

interdependence (B2, B3, C)

World Geography (A3, A5, B3, 

D2, E)

Climate Environment and sustainable 

development (11, 12, 13)

Globalization and 

interdependence (11, 12, 13)

World Geography (2, 4, 5, 

6, 8)

World Geography 

(page 34)

Environment and sustainable 

development (B6, E2)

Globalization and 

interdependence (B3, E2)

World Geography (A1, A2, B3, 

C, D2, D4)

Why do we learn 

History?

Human diversity and cross-

cultural understanding (3)

Awareness of diverse 

perspectives (page 47)

Human diversity 

and cross-cultural 

understanding (page 

49)

Awareness of diverse 

perspectives (B3, B6, C, D, E)

Human diversity and cross-

cultural understanding (B1)

The struggle for 

Independence

Awareness of diverse 

perspectives (3)

Globalization and 

interdependence (2) 

Economic and political 

processes (5, 6)

Economic and political 

processes (pages 54, 

56, 62)

Peace and confl ict 

(pages 56, 58, 62)

World Geography 

(page 56)

Awareness of diverse 

perspectives (D1)

Economic and political 

processes (A1, A2, A3, A5, 

B8)

Human rights (B4)

Peace and confl ict (B3, B7)

Important people 

and events in the 

history of Pakistan 

and the World

Awareness of diverse 

perspectives (5)

Economic and political 

processes (10, 11)

World Geography (3)

World Geography 

(page

Awareness of diverse 

perspectives (D2)

Economic and political 

processes (B6A)

Peace and confl ict (A5, D6)

World Geography (A4, D5)
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Culture Awareness of diverse 

perspectives (8)

Globalization and 

interdependence (5)

Human diversity and cross-

cultural understanding (1, 2, 

3, 4, 7)

Awareness of diverse 

perspectives (page 79, 

89)

Globalization and 

interdependence (page 

83, 89)

Human diversity 

and cross-cultural 

understanding (pages 

79, 80)

Awareness of diverse 

perspectives (A2, B2, B3, B5, 

C, D1, E)

Globalization and 

interdependence (A3)

Human diversity and cross-

cultural understanding (A1, 

A4, B2, B4)

World Geography (A4, A5)

Goods and 

Services

Economic and political 

processes (1, 2, 3, 4, 5, 9)

Economic and political 

processes (pages 94, 

95, 97, 99)

Economic and political 

processes (A1, A3, A4, B1, B2, 

B3, B4, B5, B6, B7)

Money in our lives Economic and political 

processes (1, 2, 3, 5)

Globalization and 

interdependence (2)

Economic and political 

processes (page 104, 

105)

Globalization and 

interdependence (page 

105)

Awareness of diverse 

perspectives (E)

Economic and political 

processes (A1, A3, A4, A5, B1, 

B2, B3, )

Globalization and 

interdependence (A2, B2, C)

World Geography (C)

Means of 

information

Awareness of diverse 

perspectives (3, 4, 5, 6, 7, 8, 

11, 12)

Awareness of diverse 

perspectives (pages 

109, 110, 111, 112, 

114)

Awareness of diverse 

perspectives (B2, B5, B6, D1, 

D5)

Our values, our 

behavior

Awareness of diverse 

perspectives (3, 4, 5, 6)

Human diversity and cross-

cultural understanding (1, 2)

Awareness of diverse 

perspectives (pages 

116, 118)

Awareness of diverse 

perspectives (A2, A3, A4, B, 

D)

Environment and sustainable 

development (C)

Human diversity and cross-

cultural understanding (A1)

The system of the 

Government of 

Pakistan 

Economic and political 

processes (1, 4, 8, 10, 15)

Human rights (8, 9)

Peace and confl ict (13)

Awareness of diverse 

perspectives (page 129)

Economic and political 

processes (page 123, 

125)

Human rights (page 

128, 129)

Awareness of diverse 

perspectives (D3)

Economic and political 

processes ( A1, A5, B1, B4, 

B11)

Human rights (B11, B12)

Explorers and 

Explorations

Awareness of diverse 

perspectives (1, 7, 8)

World Geography (4)

Awareness of diverse 

perspectives (page 143)

World Geography 

(pages 136, 137, 139)

Awareness of diverse 

perspectives (B3, B4, D2, E)

World Geography (A1, A2, A4, 

A5, B3, D1)
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Student Learning Outcomes  After data analysis, it can be interpreted that 

the extent to which dimensions of the global citizenship concept are incorporated, 

varies throughout different learning content evident via all eight dimensions of 

global citizenship.  The dimension ‘World Geography’ is refl ected in many student 

learning outcomes in different chapters. One of the pieces of evidence is the 7th 

student learning outcome in the chapter ‘Globe and map skills’, namely, ‘identify 

time zones and relate them to longitudes.’

The concept of ‘Human diversity and cross-cultural understanding’ has also 

been integrated into the student learning outcomes in Social Studies curriculum 

for Grade V. One such example can be noticed in the chapter ‘Culture’, wherein 

the 3rd learning outcome is to ‘describe cultural diversity. Similarly, the concept 

of ‘Globalization and interdependence’ can be found in many chapters including 

‘Money in our lives. Its 2nd learning outcome is, ‘understand different countries 

have different currencies and they are interdependent’. ‘Awareness of diverse 

perspectives as an important dimension of global citizenship has also been 

integrated into the curriculum of Social Studies for Grade V. One such evidence is 

the 5th learning outcome of the chapter ‘Important people and events in the history 

of Pakistan and the world’. Equally important, is the fact that all the dimensions of 

global citizenship have been covered in the student learning outcomes, though the 

extent differs.   

Teaching and Learning Process The teaching and learning process given 

in the Social Studies textbook for Grade V includes instructional strategies as well 

as activities to be done during the lesson. It is obvious in Table 2 that the extent of 

global citizenship concept integration is less in the teaching and learning process

All the seven dimensions of global citizenship have been integrated into the 

instructional strategies and activities for each chapter other than ‘Environment and 

political processes”. There is no evidence of the aforementioned dimension in the 

teaching and learning activities. In other chapters, one such segment occurs on page 

56, where it says, ‘On a map of the world, locate the countries that fought in World 

War I. Color the countries that were part of the Central powers red, and color the 

countries that formed the Allies blue.’ 

Similarly, activity on page 29 of the textbook from chapter ‘Physical regions’ 
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is a depiction of integration of ‘Globalization and interdependence’, namely, ‘list 

different ways in which people are interdependent.’ This activity highlights the 

importance of understanding how we are all interdependent despite living in any 

part of the world. Furthermore, ‘Awareness of diverse perspectives is evident in 

the chapter ‘our values, our behavior’. One such activity is given on page 116 of 

the textbook as ‘list three values you think all the members of your family share. 

Also, list three values that you and your friends have in common.’ Additionally, 

the integration of ‘Economic and political processes in the teaching and learning 

process can be seen in different chapters. Moreover, the activity on page 104, ‘make 

a timeline to show how money has evolved’ of chapter ‘Money in our lives is the 

evidence of ‘Economic and political processes’. 

Assessment and Evaluation Process Each assessment and evaluation 

exercise item for all chapters was examined concerning global citizenship. It can 

also be seen in Table 2. that all eight dimensions of global citizenship have been 

integrated into the assessment and evaluation exercises. However, the predominant 

dimension in this process is ‘Awareness of diverse perspectives.’ For example, it is 

evident in the exercise item B3 of the chapter ‘Explorers and explorations,’ ‘what 

do you think will be the areas of exploration in the future and what changes do 

you think would result from these explorations?’ It allows students to share their 

viewpoints and learn to accept others’.

Similarly, ‘Economic and political processes have been integrated into the 

assessment and evaluations section of the chapter ‘The system of Government of 

Pakistan’. Exercise item B1 ‘What is a constitution? Why is a constitution important 

for a country?’ is an example of the political knowledge one must possess. While 

reviewing the same chapter, the dimension of ‘Human rights’ was evident in the 

exercise item B12, i.e. ‘What are Human Rights? How do they differ from your 

legal rights as a citizen?’ Another dimension, ‘Human diversity and cross-cultural 

understanding’ is evident in the assessment and evaluation process of many chapters. 

One such piece of evidence can be presented from the chapter ‘Our values, our 

behavior’, that is exercise item A1: ‘Identify the factors from other cultures that 

infl uence our values. Give examples to show how family and education infl uence 

our values.’ All eight dimensions of the global citizenship concept have been 

integrated into the assessment and evaluation process of Social Studies for Grade V. 
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Discussion

This research study aimed to investigate the extent of the global citizenship 

concept in the Social Studies curriculum and textbooks for Grades IV and V by 

examining the nature of student learning outcomes. It was evident that student 

learning outcomes of Grade IV focused ‘Economic and Political processes’ more 

as compared to others. According to Sant et al. (2018), students should study 

economics and politics so they may understand how law, rules and regulations, 

trade, culture, customs, and history affect the economy of one state. 

As well as knowledge of ‘World Geography’ has been emphasized. Students 

learn different facts about the world, including continents, countries, cities, oceans, 

deserts, rivers, etc. (Golightly, 2020). Whereas, after examining the nature of student 

learning outcomes developed for Grade V, it equally emphasized the knowledge of 

World Geography as well as Economic and political processes, then understanding 

and acceptance of diverse perspectives. If we compare the content of both Grade IV 

and V, then ‘Economic and political processes’ as a dimension has been integrated 

to a vast extent. 

Another objective of this research study was to examine the teaching 

and learning process designed for Grades IV and V. It could be seen that once 

again knowledge and understanding of ‘Economic and political processes’ were 

predominant in the teaching and learning process of Grade IV. However, the 

knowledge of ‘World Geography’, ‘Awareness of diverse perspectives, and 

‘Economic and political processes’ was predominant in the teaching and learning 

process of Grade V. Similarly, according to Torres and Bosio (2020), students as 

global citizens should accept others’ opinions which are only possible through self-

awareness and broad knowledge. As a result, they can see the world through others’ 

eyes as well. 

The last objective of the research study was to examine the assessment and 

evaluation process. It was evident that knowledge and understanding of ‘Economic 

and political processes’ had been emphasized in the assessment and evaluation 

exercises for Grade IV students. Moreover, understanding and knowledge of 

‘Peace and confl ict’ and ‘Human diversity and cross-cultural understanding’ were 

the predominant dimensions as well. On the other hand, understanding of ‘World 

Geography’ and ‘Awareness of diverse perspectives are equally predominant and 

evident in the assessment and evaluation exercises of Grade V. Importance of 
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‘Peace and Confl ict’ knowledge cannot be ignored as it helps individuals understand 

that nature of confl ict, why it occurs, what are its consequences, and how to form 

peace for a desirable human condition (Ollila, & Macy (2019). Equally important, 

‘Human diversity and cross-cultural understanding’ empowers individuals to 

examine different societies and cultures, as well as to identify the similarities and 

differences between them (Tiessenm et al., 2018).

Syaifullah et al. (2020) comment that education is not merely a method 

for globalization or reconciliation, but it is an additional device for conquering the 

issues made by globalization. That is the reason it is of extraordinary signifi cance 

that the instruction/training framework must recharge itself in this sense and add 

to this procedure. In this unique situation, global citizenship education through 

training has picked up signifi cance in instruction/educational frameworks around 

the globe. Obiakor, (2021) claims that educating students for global citizenship 

inculcates the possibility of having a place in their country, as well as in the world, 

and incorporates worldwide issues, such as democracy, human rights, and social 

equity. 

In today’s era, Global Citizenship Education develops mankind for 

innovation as far as empowers people and proclaims a perspective of the world 

as a united framework brought together where the general needs of the planet are 

considered as the main priority (Higgs, 2018). Therefore, GCE can be seen as a 

way to support shared qualities and equip nationals with abilities for participatory 

citizenship. A typical idea in the GCE writing is that training towards global 

citizenship should comprise of (a) learning of existing worldwide patterns and 

shared general qualities (harmony, democracy, human rights, resilience, equity), 

(b) advancement of abilities expected to practice ones’ city and political rights 

effectively and (c) disguise of humanistic qualities and dispositions (McKay & 

Michael, 2021).

Conclusion and Recommendations

This research study was an attempt to investigate the Social Studies curriculum 

and textbooks for Grades IV-V about the concept of Global Citizenship to determine 

the extent of this concept in the Social Studies curriculum. Areas examined for 

relational content analysis were student learning outcomes, teaching and learning 

process, and assessment and evaluation. There are some recommendations for 
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the Social Studies curriculum and textbook developers for the Province of Sindh. 

The curriculum of Social Studies for Grades IV and V has not been changed or 

amended since 2007 despite addendums. Students learning outcomes, chapters and 

the content, lesson activities, instructions for teachers, and assessment evaluation 

exercises should be integrated with the concept of global citizenship as there is room 

for improvement. Furthermore, knowledge and understanding of ‘Environment and 

political process’, ‘Globalization and interdependence’, and ‘Human rights’ have 

been integrated to a very limited extent in the aforementioned components. Most 

importantly, integration of ICT with at least some lesson activities is crucial for the 

students in this dynamic global scenario.
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