18

Robert P. Wanzek

Perry’s Theory: A Model
for Paraprofessional
Selection and Training

Intreduction

Colleges and universities have long provided a wide variety of training
programs ‘or student paraprofessionals. The type of tralning generally has
been crienied 1oward the responsibllities students ware expected to fulfill,
Available research proves thal students rate highly the training, whether it
be geared toward assistance In crigls Intervention (Schinke, 1879)
academic advisement {Gorden, 1980), or teward various forms of peer
counseling (Schpizinger, Buchanan & Fahenbach, 1976).

In the selection and training of students as paraprofessionals, ques-
tions that arise are: what typae of students do we wish to selact? what type
of behavior do we expect after some formal training? and what type of train-
ing will accomplish this objective? Hall & creed {1979) suggest thai the use
of the California Psychological Inventory can be of help in the selection
and evaluation of resident assistants, Kipp {1979} has used the Personal
Oriantation Inventory as a prediclive device for resident advisors. In the
vast amount of lilerature on parsprofessional training, all research agrees
that through training some growih takes place in students but there Is ltlle
research that investigates what moves the student through identifiable
stages of cevelopment. A falr amount of the available research In this area
has centered around the thecrotical work of William Perry (1870),

While the Parry theory was created to describe the development of a
student’s reasoning about knowledge, the thecry can provide a framework
for viewing the development of an individual's reasoning aboul many
aspects of life. In his research, Perry found that students encountering
challenges in academ/a seek the meaning of thosa challenges In different
ways. Students attempl to darlve meaning out of the chaos of thelr ex
periences but the particular type of meaning or order which develcps
dapends upcn the stage of their Intellectual development.

Perry's theory has been used as a tool for training in academic advise:
ment (Hillman & Lewiz, 1080}, counselor education (Widick & Knele'kamp,
1975} faculty and student development (Knefelkamp, 1980y, and as a model
of career development (Knefelkamp & Slepitza, 1978]. It woulo appear that
the Perry theory can alsc provide some parameters and presen! some In-
slghts to make the selection and training process of orlentation
paraprofessionals more intelligible and predictable,

PERRY THEQRY
While an in-depth exploration cf Perry's nine stages of deve'opment is
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not the purpose of this article, they are brielly summarized in order to
demonstrate how these stages can aid In the selection and trairing of
paraprefessionals.

Stage 1. Owallsm

This position is characterized by the simplistic view ol the world in
“right-wreng'' terms. Students are almasl completely controlled by exter
nals In thelr environment, “Right answers'' and “truth" exist for everyone
In the absolute and are known 1o the teacher or " Authority” whose rola it is
to teach them. There is an absolute rellance on external authorit'es and no
self-processing Is evident. Those in (his stage live in a worlc 'which doesn't
provide developmental challenge.

Stage 2. Pre-legitimate Multiplicity

The possibllity of diverse opinions 's beginrning 10 be recognized but
this Is perceived as the confusion of poorly qualified authorities.
Knowledge 1s simply Information and the role of the student is to recelve i1,
Since there should be only one right answar, self-processing by the stu-
dant ls minimal. Students In this stage are challenged by “Authority"
stating "'There Is another way of looking at this," but often resolve it by the
rationale "'Some things are not clear bul someday we wil know."”

Stage 3. Subordinate Multiplicity

The student at this stage bagins to accept diversity as legitimate but
percelves it as a temporary condition until the authority finds the right
angwer. There I a greater realization of the possibility of making
right/wrong decisions which lead t0 the recognition that the process of
making decisions may be more complex than orignally perceved,
However, authorily remains the provider of the process and the student
wants to know what the authority wanis, "'Tell me what type of paraprofes.
sicnal you want me to be," might be a typlcal Stage 3 statement.

Stage 4, Correlate Multiplicity

Al this stage there is a growing reallzatlon that most areas of truth are
not known, éven in the sciences, and the precess of declsion making
beging to shift from an external te an Internal focus. A type of pseudo
ralativiam'' begins to appear with the assumption that everyone’s opinion
I3 as good as everyone else's. Students tend to create thelr own decision-
making process that is tailored 1o thelr own peculiar needs. Al this stage,
it's more of & declaration cf independence to do “one’s own thing"” and
develop "'one's own style” without much thought ta any long range effects.

Stage . Relativism in Confex(

This stage involves the siudent as the primary source of decision-
making with authority as an aid, Al this peint, rules begin to make senso
and each context (history, math, morality) has I1s own rules, The student
begins to perceive knowledge and values In context and in Perry's words “a
cognitive Nip" cccurs in which the student experlences a new sense of
competance and challenge 'n learning the process of evaluation, judg-
ment, and supportive evidence, A variety of choices becomes avallable and
the studant develops the ability to analyze self and systematically examine
alternatives.
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Stage 6. Commitment Foresoen

Here the studert apprehends the necessity of orienting him-
salfiherself to a relativistic world and realizes the only way to orcer the
chaos of legit'mate alternatives s 1o choose, They begin to realize the pain
of persanal responsibility of choosing because thay are not yet ready 1o
make a perscnal commitment to their choice. This paln ls somelimes
reflected n statements such as "Maybe | should take one more course,
one mare test, have one more oxparience, before | choose.”

Stage 7. Commitmen! Stage

While the student at the ear'y parl of this stage has the fear of being
confined by making choices and eliminaling others, the confrontation with
loneliness and moriality leads the student to the stage of commiiment. The
commitment is made as a siatement, and affirmation of self.

Stage 8. Individuals in this siage experience the constant effort of self 10
integrate all commitments fogather, They begin 1o alfirm who they are and
thelr roles in life.

Stage 0. Thisstage Is a further actuglization of self by experlencing the al-
firmation of identity among mulliple responsibilities and the reallzation
that commitment is an urfolding activity expressed through one's life
style,

In briefly summarizing the rine positions, it must be remambaered that
there are various gradations ol each stage, and thalt movement through
each step will vary, and to a large extent depend cn the environmental
developmental challenge that an Indivicual wil experience. Perty mentions
1he phenomena of fempovizing (delaying in a position) escape (detachment
{rom responsibilities of a position) and retreaf {regression to a lower slage}
as aspects cf this process of development. For an indepth explanation
of these stages, the reader is referred to Perry's Book.

PARAPROFESSIONAL SELECTION PROCESS

From 1he developmanial model, it would eppear that the selectlon pro-
cesa of orientation paraprofessicnals weuld normally wish Lo exclude ap-
plicants below stage three. While training cculd be expacted {o move
siudents cne or two positions up the scale, those whe are In position two
would seem to demand more dove'opmanial training. ldeally it wou'd seem
that through trairing. developmaent to positien five should be tha objective
since paraprofessionals In position five cemonstrate a noticeable Improve-
ment in their relationships to new students, parents, faculty and staff. They
appear to be able to relate 1o students in lower positions as well as those
who are their equa’s or above

The process of determining & student's prec se cevelopmenial posi-
tion is at present very inexacl. The ‘ew paper and pencil tesis in existence
are al best urreliabla. Unti' valld instrumeants can be develcped, the best
recommendation to be made 1o the Interested prolessional is 1o become
famillar with Perry's original method of research and be aftuned in the in-
terview precess for cues thal nssess the student’s level of development.
For example, cuas that setl off the student's role of sell as acled upon in
relatlonship 1o authority (My father told me ..., ""An advisor told me . . .,"")
and use of absolutes ('l always wanted to be,” “There I8 only one caraer for
me,"") quite definitely wou'd bae cues for pesitien twao. Gn the other hand,
cues such as "Perhaps we can work together,” . . . “| sae so0 many
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possibilities,"” . . . "I want tc expand my expariences,' are cuea more
amenable to abigher pos tion,

Bosldes the develcpmental siage, cthor basic qualities must be con-
sidarad In the selecticn process since seme ol these gqualities may not be
autemaltloally present in any partcular dovelopmental stage, Sceme of
these baslc gqualities necessary far an orlantation paraprofessional are: 1) a
gooed firat impression, 2} absence of blas and sterectyping), 3} abllity ta em-
phathize and be above avarage in articulation, 4] ability Lo relate to people.

TRAINING PROCESS
The training process should be des gned not only to fulfill objectives
which would vary cepending on the exacl responsibiities the paraprofes-
sionals are expected to underizake but also to provide challenge, structure,
and support for the developmental process, The followng might be the ob-
jectives for tralning exercises for orientatlon paraprofessicnals:

1. Development of self confidance and comfer with self disclosure
In order to faclltate growth of overall professionalism. Some Lype
ol "Gel Acquainted"” exercise (Pleifer & Jones, 1972) with both
authorities and peers provides a good deal of challenge with ac-
companying suppart, as da exorcises of positive and adverse leed-
back which can be found in tha 2ame reference.

2, Daovaelopment of communication aklils and an ability to relate to
o'l types of pecple. For this objective, an emphasis on the impor-
tance of first impressions (Staval & Reardon, 1977) and non-verba!
gommunicetion {Hess & Tucker, 1980) along with a series of one-
on-cne viceotaping sessions will ralse consciousress about
strengths and waaknesses. Discussions cl the elements of In-
terpersonal communication as related by Rogers (1964) assis! in
clarilying the communication process,

3. Develcpment of skills for leading small group discussions. Te
fulfill this objective some theory |8 needed (Webb, 1975), along
with rele medeling and a chance o practice with a group under
supervision and evaluation.

4, Becoming a resource of information in regard 1o all areas of the
university, This chjective wiil involve information about all areas
new students and parenis would lkely need or expect and would
include everything from academics, support services, structures,
and bulldings, It appears that this Is bast accomplished in informa-
tlon sessions with the director of sach Individual unit making the
presentations. This allows for presentation of accurate and current
Information, and has the added benefit of acquainting the
paraprofessionals with mary universily administrators who may
SeIve as resources and role models.

CONCLUSION

The developmental model and the selection and training suggestions
presentoed in this article represent only an Initial effort at confronting the
{ask of us ng a developmenta’ mode! to make selection and training more
intelligible. The lack of any reliable instrument 10 measure a student's
developmental stage ana progress n the developmental medel is a great
disadvantage for the beginner who seriously attempts to implement i, It
also must be remembered that students tend to remaln more complex than
any categories in which we put them and the'r development is also more
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complex than we can attempl 1o describe. However, It Is our experience
{hat those responsible for training are the ones mast assisted by o desorip:
tive mode!, Encouraged by how exposure 1o this model has improved our
understanding and trairing mathods, we hope that it might In some way
alao help others.
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Richard B. Barnes

Energizing Strategies for
Student Personnel
Professionals

Introduciion

Dealing with the stress and demands of our profession can be very
chalienging, even exhausting. We may often feel overworked, underpald,
misunderstood and underestimated in regards 1o our value and potertial, i
Is our challenge te serve as student development ecucaters through pro-
viding maximum service to our clientele while often having only very
limited rosources available.

Because of the demanding challenges thal we as student personnal
profasslonals have chosen, special conslderation ought to be given to
developing and maintaining a healthy and positive perscnal enaergy level.
What follows 1 a collection of simple but useful suggestions which may
be helplul when dealing with the many challenges of our prefession. These
suggestions emphasize proactivity. To loosely paraphrase an old cliche,
“Anounce of pro-action is worth & pound of reaction.”

Genereal Strafegies

Assess Strengths and Limitations

—Solicit feedback from appropriate colleagues

—Make lla1s of parsonal and orofessional strongths and Imitations
—Use testing inventorles

— Have subordinates evaluate your performance

Develep and Implement Goal Setling Strateglos
—Focus on specifics and cbjectives

—Use conlracts

~Soliclt support from calleagues

—Set deadlines

Specific Strategles

Criticue and Develop Communication Skills

— Assess and develop assertivenass skills

—Use campus political maneuvering pasitively

~Say "please’ and “thank you'' 1o celleagues and subordinales
—prasent a pregram or workshop at & conference
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