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Again, by making both groups aware of differerces In their values, em-
phasis is p'aced on the need to communicate apenly with each other,

Discussing the results of the survey resulted in many laughs, soma
aurprises, and some ooncarn. However, in both the parents’ and students'
groups, the resulls served as an initial ice-breaker, Students had very open
and candic discussions with their student crientaticn counselors. Parents
shared their experiences and concermns readily with each other and with the
student services sta'f session leaders. One interesting side note was the
abservalion that students were mere Interested in the content of specilic
ilems but parents were interested in overall, general concepts, 'coking
more at the broac implications of the results than did the students.

In summary, using an cpinlonnaire survey was found te be an extreme-
ly beneficial tocol during orientation programs, for betn parents’ and
aluden}s' sessicna. Some of the results were anticipated; othars ware not,
The primary goal io esizblish an awareness cf the reed for cpen com-
munication between parents and students was easily accomplished.
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A Peer Advising Training
Program

1. Ratlonale:

Dominican College is a small, private liberal arts cellege locatad In
Rockland County, New York. lis population is 1600 {including fulltime,
part-lime, evening and weekend students), but it is a totally commuter col-
lege with no dormitories. In 1977, when the college was attempting to
discover why its aftrition rate was high, the advisement system was ex-
panded to assure that students withdrawing from the college would be re-
quired to complete an "Exil Interview,” belore a transcript would be releas-
ed. The exit interview Is conducted by the Direclor of Student Development
and then a questiconnaire is completed by the student.

Semester by semester, siatistics were gathered and analyzed. Scme
reasons cited lor withdrawing were addressed and at least partially resolv-
ad: e.q., the parking situation {a van has been rendered for shuttle service),
There are alwaya items which cannot be resolved, such as dorms {a live in.
However, afler studying some of these reasons, such as "couldn’t find a
group 1o belong to,” “disliked snobbtlshness of campus social groups,”
and “'disappeinied with exlracurricular activities' for examples, it seeamed
to the Freshman Directorate (the group of academic advisers 1o the
Freshmen] that there was & further need 1o initiale a Peer Advising Program
where interaction among peers wou'd be assured and that “'significant
ather” might be identified on campus.

Because there are no resldence facilities on campus, 1 is harder for
new students al DC 10 make friends {unless they come with scme peers
from high scheol). Search af the literature told us that peerte peer involve.
ment had high credibility and, in some sitvations. can aid in retention of
students. Also, the needs of the present student body were not adequately
being met through the exisiting programs. This is why an atiempt was
made lo establish a Peer Advising Program.

Scme assumptions that were made were! since peer advisers are
themselves Involved in the college experience, they can better undarstand
the pressures and problems of this situation than members of the staft,
Peer advisers and students share a far maore simllar frame cf reference. Stu-
dent advisers do rol represent "tha establishment,’” authority ordiscipiine.
Thay do not appear guilty by assoclation. According to research by Brown
&t Southwest Texas State, it was concluded thal with careful selection and
appropriate training, students can function eifectively as advisers 1o their
peers,

Il. Purpose(Goals:
The goals of the “Peer Advising Program” are: to provide a learning ex-
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perience for the new student which will encourage bimiher 1o assume
responsibiiities and make n‘ormed decisions in a college environment: to
provide accurate and complate infermation as to student sarvices, co-
curricular pregrams and faclites,

These goals are broad and ganeral. and it is under this setting that
peer advisers are (o be tralned. The first step i1s the selection of o peer ad-
viser. Some cf the criteria used are as fallows: 1) completion af an applca
tion form; 2) academic index of at least 3.0 {on a scale ol 4,01 3} co-
currdcular invelvemant in the college community but not averextiended; 4)
need of adviser in certain areas of curriculum. Depending on the projected
siza of tha Freshman class ‘or September, the number of peat advisers
needec is chosen in earty May. A pool of twenty to twenty-five advisers has
been sufficient thus far, sach peer dealing with ten or Jess Freshmen. A
summary sheel has also beon given to interested applicants 8o that they
may begin 1o learn what is axpected of tham,

I1l. Objectives:
“A benavioral objective |s a s1atement of whal the trainee will be able
10 do al the end of a given sagment of training.”? The aspects of the rale of
the peer adviser can be divided into three mein categories: 1) intarpersonal,
2)academic, 31 social. A loox at these objectives follcows:
1. Interpersonal Objectives:
te keep the Ines of communication apen between the advisee
and peer adviser, between advisee and academ'c adviser, be-
tween peer adviser and academic adviser.
A. 1o be agood listener
B. 1o serve as liaison belween academic adviser and student
2. Academic Objectives:
Lo interpret college policy 1o new studerts
A, tolistand explain college wide regulations and requitemants
B. to point out specific items In college literature (Student Hand-
book and Catalog)
C. to provide accurate informaticn about course scheduling
and registration
0. toidentify sources of skills building. e.g. werkshops
3. Soclal Objectives:
to help the new studant maxe an initial adjusiment to college life
A. tocaliiwrite 1o adv see belore arnival on campus
B. totake adviseas onlour of physical ‘acilities
C. teidentify key people and offices on campus
D. to help student meet new people anc gel involved in extra-
curricular activities
| balieve that these object ves set the framework for the Poer Advisers
within which they will see the fruits of their training. Stephen Confer states
|Grabowski. 1981) that there |s & need for volunteers to see an Immediate
application of their tralning ® Thase objectives can be correlated closely to
the tralning pran,

V. Method/ContentiTechniques

The general formalt for training wiil include a ane-day training session
In May to develop some Interparsonal skills; listening group dynamics; and
also to experence those social ski's necessary for contact with naw
studenis before September,
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The format for the day will look something like the follcwing:

Cbjective Belng Satistied

Training Day in
May

Objectives 3B, 3C, 20

Object 3A

Objective 1A

Interpersonal Chjective 18
Acacemic Objective 2

Objective 3
Objective 2

Objective 20

Oojectives 1 and 3

Objectives 38, 3C, 30

9:30-10:00

10:00-10:30

16:30-11:00
11:00

Lunch
1:00

2:00

2:30

3:30

4:00

4:30

Introduction [Preseniation
by Trainer)

Overview of Program

Objectives and Respensi-
bilities

Expectaticns of Group
Why they vo'unteered
Projections

Collage Kncwiedge Test
Group Dynamic Exercises
Paer Adviser Inventory

Anaweritems and discus-
slonin large groups

Small Group Exarcise
"Attending” —ro'e playing
Exercises 1aken from

A Training Manual to Ac-
company The Skilled Helper

Film on “Techniques of
Good Advisers”
(ACT Video Casselte)

Distributive booklet: “He-
source MNaterial for Ad-
visers"

Prasentaticn o1 30 Re-
minders for Effective Ad-
vising=—carrelation to film

Reflection on Fresaman
yéar

Peer Advisers

Discussion on Study Skills

Solicit volunteers for
Orlentaticn sessions on:
Study Skills

Time Management
Stress Pressure

Feedback an Tes! taken in

Carrect responses



74 noda JOURNAL

As can be seen, methods vary as 1o short leciure, group discusslon, written
test, answering of handoutl (job-ald), discussion in large as
well aa small groups, role playing, film, reflection and answering ques.
tions. This is a combination of uaing “experlence' and combining
it with “content Input” as suggested by Michalak and Yager In their Ex-
perimental Leaming Model !

Tha training process I8 not finlshed, for peer advisars are expected to
be part of the September Orientation Process, two days ol acclima-
tion. On the first day, meaetings with the President and Dean of the Ccl-
lege, take place; some vocational surveys are laken, Informa-
tional academic meetings with peer and academic advisers take the
Freshmen off campus for some socialization and leadership ac-
tivities. Therefore, the peer advisers wil meet for one week prior to orienta-
tion for about two hours each day. The following would be
somewhat cf the format for this phase in their fraining:

Week of Tralning Prior {o Orientation (August):

Day 1 2 3 4 5
1-3P.M. 1:3P.M, 1-3P.M. 1-3P.M. 1:3P.M,
Academlc Orientation Orlentation
Aequirements Workshops Schedule
1. Use of 1.Dryrunby 1. Meetwith 1. Postiest 1 Presenta
Catalog volunieers Academic on college tlon of time
Advisers and acti-
fles
2.Markingof 2. Panticipa- 2. Discuss 2.Quizon 2. Expecta-
certain ticn and plans for Academic flons
sections feedback Orienta- Require-
from others  tion ments
3. Handouton 3.Group 3. Inputto 3.Soclal 3. Goona
Academics  Dynamlos Orlenta: maodal
{0 be used Session tion campus
on Orienta- meeating tour
tion Day
Presentation
and discus-
sion

It will be necessary to have a meeting of all involved in Orlentation direcily
after the lwo days 10 evaluate procedures, elc. and make recommaendations for
the following year. Peers can elicit verbal feedback from freshmen at the end of
the two days perhaps on the bus ride back fo campus, and bring i 1o group
meeting.

In order to keep peer advising running smoothly during the semester, the
tralner will meet with the advisers every two weeks for ai least one hour. Mid-
semesier there will be a neod 1o train peer advisers in the procedures ol: how
to help freshmen plan a schedule, how to reglster, and when to declare a ma-
Jor. This can be done in two one-hour sessions where knowledge of academic
information from the catalog Is re-tested. Reminders regarding specific
courses and trends can be distributed in a handout.

Sheets on which peer advisers keep track of interviews with Freshmen will
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be used by advisers and collected by trainer after Interview sessions. Here an
immediate evaluation can be determined by the information listed on these
papers.

V1. Evaluation

Immed|ate evaluation can also be gained from some of the testing thal
occurs within the training precess, Thisis valuable 1o show that actual lear
ning has taken place, Observation of the behavior of the peer adviser can
be done by both the faculty adviser when they and peers meet the
freshmen, and by the trainer who will be able to evaluate whether items
have been performed to satisfaction. A farmal evaluation of the process
will need 10 be done by the peer advisers themselves. This data can be col
lected and analyzed and improvements made In the program. The long term
evaluation wlil consist of “how effective Is peer advising as a factor in
retention?" Do the exit Interview statistics change? This will have ‘o be
performed for a few semesters in order 10 collect sufficient data,

VIl. Other Factors to be Considered

One of the factors that needs to be considered Is the reward system
for these volunteer peer advisers. Monies have not been budgeted so as to
pay them but this Is done in many schoals. This would have an impact on
the budgel, However, some colieges give thelr peer advisers academic
credit because of the training and service they perform. This might be used
as a training Incéntive to the superior student, This atter procaedure | would
recommend,

Another consideraticn would have to be the trainer and the time ele-
ment involved. Right now. because of other commitments, the trainer has
some released time In order to work with Freshmen, but if someone else
was doing the training, this administrative 1ask would need e be address:
ed by the college. (Released time, compensation, elc.7)

As far as cosi, the cne item involved s duplicating materigls, The film
used haa been purchased for the advisement process as a whola.,

Another faclor that may be of use to the instituticn is the considera-
ticn of an external evaluator, who with objective training, might be able to
say whether this type of training has made an Impact on 1) peer advisers
themselves, 2} freshmen {students) they advise, 3) faculty with whom they
collaborate, 4) the retantion statistics of the Institution, and 5) whather
peer advising has any impact on the colleglal environment of Domin‘can
College. This may also be defermined by the College/University Environment
Scale which the College administers every {wo years,

“Tralning. despite Its shostcomings as a fleld of study, holds out a
challenge and an adveniure to those who understand its value and impor-
tance. Together with the problems and headaches, lraining brings a certain
degree of satistaction unmatched by many other kinds ol work. Both cur-
rent practitioners and individuals now entering this field can rest assured
that they will net exhaust the many opportunities of developing and refin-
ing their chosen field of work."'®

Coples of materials referred to in the taxt may be obtained by writing
to the author,

FOOTNOTES

1. Donald Michalax and Edwin Yarger, Making the Training Process Work
{New York, 1979), p. 75.
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2. Ibid., p.67.

3. Stanley Grabowsk and Associafes. Preparing Educators of Adulls {San
Francisco, 1981), p. 73.

4. Michalak, pp. 7581,

5. Grabowski, p. 137,
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Stimulate, encourage, enhance your orientation programs

 JOIN US! NODA

NODA is organized to meet
the following objectives:

1. To stimulate interpersonal and interinstitutional communication
about orientation and to provide vehicles for that exchange.

2. To provide meaningful services relating to orlentation for
appropriate personnel and institutions.

3. To encourage and assist in the continuing enhancement of
programs and services,

NODA will share with you:

ORIENTATION DIRECTORS HANDBOOK: A blernial publcaton of all current and
choice aspects of onentzbon: ohilosophy, pogram developmenrl dudgetng.
studer! stal', evaluations, ad mfindum_ It's a must for all directors who have prime
program responsbility ‘or crentation

NATIONAL ORIENTATION DIRECTORS CONFERENCE: Large enough 1o be
highly Inspirational, Small erough 1o oe highly individuzl. This Natienal Conference
is held oach Octoner so 1hat many colleagues may exchange information and
Ideas 1o improve thelr orientation progeam. You will find people who share your cwn
parlicular concerns, Together, you can search lor mutual solutions, High'y
quaidied and professicnals from across the country will assist you ir your own
pregram development,

STUDENT INPUT: College stucents comprise one-'curtn of avery Natonal
Conferance, They particoate i panels, organize special student programs anc are
ropresenied cn the NODA Board of Directors.

CONSULTING SERVICE: Experiencad prolessionals come to your campus o help
YOu plan Or IMprove or evaluale your own program

REGIONAL CONFERENCE'WORKSHOPS: A dose-1o-hcme opporiunity jor
member nsiutions 10 meel on a regional basis throughout the year.

DATA BANK: A compilation of questionna re data from over 300 colleges and
universitles across the country and Canada,

for further information contact:

NATIONAL ORIENTATION DIRECTORS ASSOC.
c/o Raymond Passkiewicz, Secretary/Treas.
Western Michigan University

Kalamazoo, Michigan 49008



