Jane Hammons

Teaching information literacy
Developing an online course for faculty

As part of the profession’s ongoing efforts
to integrate information literacy into the
curriculum, some librarians have taken an
approach centered on teaching disciplinary
faculty to teach information literacy. Indeed,
some have argued that the best way for librar-
ians to ensure that students are developing
information literacy is to focus primarily on
faculty, rather than on providing instruction
to students.! Although most librarians do not
seem prepared to stop all direct instruction to
students, there are many examples of libraries
offering faculty development programming.*
While many of these programs involve face-
to-face interactions between librarians and
disciplinary faculty, there are examples of
librarians creating online information literacy
workshops or courses for faculty.?

In this article I will outline the develop-
ment of an online, self-paced information
literacy course, intended to help course
instructors incorporate information literacy
into their teaching practices. I will consider
the benefits and challenges of online faculty
development, and also provide recommen-
dations for anyone considering developing
their own course.

At an institution the size of The Ohio
State University, ensuring that all students are
receiving information literacy instruction can
be challenging. Librarians and staff from the
University Libraries provide course-integrated
and cocurricular instruction, consult with
instructors, and teach credit-bearing courses.
However, with more than 60,000 students, it
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is not possible for librarians to provide di-
rect instruction or consultation in all courses
where it might be needed. And while our
credit courses have good enrollment, they
still reach only a small fraction of the student
population.

As another approach to supporting the
integration of information literacy into the
curriculum, the Libraries’ Teaching and Learn-
ing Department also focuses on providing
instructor development programs and re-
sources. An opportunity to develop in-depth
programming arose when the University
Institute for Teaching and Learning (UITL)
began offering teaching endorsements, cre-
dentials provided to faculty who participate
in professional development programming in
specific areas. Since the program began, the
Teaching and Learning Department has de-
veloped two endorsements, one of which is
Teaching Information Literacy, a fully online
course, accessed through Canvas, which is
intended to teach faculty how to purposefully
integrate information literacy into courses.

Course design and development

The first step in developing Teaching In-
formation Literacy was the creation of a
detailed project plan, which provided a
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rationale for why the endorsement was
needed, indicating how it aligned with
the Libraries’ strategic directions and
identifying desired outcomes. Among
these outcomes were creating an expand-
ed understanding of information literacy
among faculty, highlighting the Libraries’
role in supporting teaching and learning,
and improving the information literacy
development of Ohio State’s students.

The course design process then began
with background analysis, including a
learner and context analysis, with special
consideration of faculty as learners. I also
reviewed the literature to identify best
practices for faculty development in the
online context. Melissa Rizzuto’s recom-
mendations for the design of online, self-
paced courses for faculty were especially
valuable.*

Following the backward design pro-
cess developed by Grant Wiggins and Jay
McTighe, I began identifying the learning
outcomes for the participants.’ I considered
questions such as: What are the enduring
understandings that participants should
take away? What should they be able to do
after completing the course? In answering
these questions, the following learning
outcomes were identified:

e develop an expanded understanding
of information literacy as a concept,

e explore how the purposeful teaching
of information literacy skills and concepts
can improve student learning,

e use the Framework for Information
Literacy for Higher Education to identify
gaps in student knowledge related to re-
search, scholarship, and information use,

¢ identify information literacy learning
outcomes that connect to existing course
learning outcomes, and

e employ instructional design strate-
gies to develop or revise an assignment
or activity in order to teach information
literacy.

Once the overall learning outcomes
were identified, I created a course plan
outlining the specific learning outcomes
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for each module, the topics that would
be covered, and potential activities and
assessments, and then began developing
the content.

Throughout the design and development
process, I continually sought feedback from
others in Teaching and Learning, including
the department’s instructional designer. After
a good amount of course content had been
created, I sought a more formal assessment.
Several colleagues reviewed the course
and provided detailed feedback through
a survey and discussions. Based on their
responses, I revised the course to increase
learner engagement. Finally, the course was
approved to be offered as an endorsement
after roughly ten months of development.

Course content

The course consists of six modules, de-
signed to be completed over 12 hours.®
Each module starts with a scenario, de-
scribing a specific challenge that a student
or instructor is experiencing. The first sce-
nario, for example, introduces a student
who has tried to locate good sources, but
is frustrated when his instructor tells him
the sources are not scholarly. At the end of
each scenario, participants post their reac-
tion to a discussion board. They are encour-
aged to refer to their past experiences as a
way to connect the scenario to their own
situations. After posting their responses,
participants proceed through the different
pages of the module. Pages include a mix
of text, videos, slides, and links to outside
readings. At the end of each page, there
are questions that encourage participants
to reflect on the content or a list of key
takeaways for the participants. Each mod-
ule ends with reflection questions, which
encourage participants to think about how
they might apply what they have learned
to their own teaching.

The first module provides a foundation
for the rest of the course by demonstrating
the complexity of the information environ-
ment. In the second and third modules, par-
ticipants are introduced to the Framework for
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Information Literacy for Higher Education.” In
the fourth module, after briefly outlining the
backward design process, participants iden-
tify information literacy learning outcomes.
As part of this, learners are introduced to the
Decoding the Disciplines model.® Participants
also respond to a series of questions, based
on those developed by Sara D. Miller,” which
are intended to help them identify their own
tacit disciplinary knowledge in the context of
the Framework, and to highlight the ways in
which this hidden knowledge may contribute
to information literacy learning bottlenecks.
In the fifth module, participants review ex-
amples of Framework-based assignments,
and then outline their own assignment or
activity. Participants also learn about the
Transparency in Learning and Teaching
(TILT) framework, developed by Mary-Ann
Winkelmes, which emphasizes the need for
clarifying the purpose, criteria, and tasks for
research assignments.!°

The major assignment is the creation of
an Information Literacy Action Plan." Partici-
pants download the action plan template in
Module 1, and then (at various times through-
out each module) are prompted to add to
their plan. In the final module, they revise
their plan before submission. This allows
participants leave the course with specific
steps they can take to integrate information
literacy into a course.

Benefits, challenges, and
recommendations

In the first four months, more than 30 par-
ticipants enrolled, including assistant and as-
sociate professors, lecturers, librarians, and
graduate teaching assistants. While this still
is a relatively small number, promotion has
been minimal. However, I have recently be-
gun working with the Libraries’ Marketing
and Communications Department to devel-
op a strategy to increase awareness of the
course. Among those who have participated,
feedback has been positive. One of the par-
ticipants was so excited by the content that
she has since contacted me for support in
redesigning a course around the Framework.
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Taking an online approach to teaching
instructors about information literacy has
several benefits. At Ohio State, many faculty
development programs are offered in the
weeks immediately before or after a semester,
when faculty have time. In the Teaching and
Learning Department, these were already
busy times. In addition to participating in
professional development programs offered
by other units on campus, the department
offers a 2 ¥s-day workshop series focused
on supporting instructors’ efforts to design
equitable research assignments. Trying to
add another multiday workshop at the same
time did not seem feasible. In addition,
Ohio State has multiple campuses, and it
can sometimes be challenging for instructors
from regional campuses to attend programs
on the Columbus campus. Creating an online
course gave us the ability to expand our
instructor development offerings and reach
a wide group of instructors, across multiple
campuses, without having to limit our par-
ticipation in other programs. For faculty,
the online format provides the flexibility to
participate in programming at a time that is
most convenient for them.

While creating an online course pro-
vides benefits, it can also create challenges,
especially with a self-paced format. Some
participants have started the course and then
stalled. Without deadlines, participants may
turn their attention to more pressing matters,
and the course may fall off their radar. An-
other challenge is that, since participants can
start at any time, those who are active in the
course may be at very different places, limit-
ing the potential for participant-to-participant
interaction. To address some of these issues,
I am considering modifications that would
include establishing starting and ending dates
for cohorts of participants. Enrolling at the
same time as several others may encourage
more interaction, while adding a completion
deadline would potentially support more
sustained engagement. Participants would
still be allowed to work at their own pace
within the enrollment period, so the course
would retain the benefit of flexibility.
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As it can take a significant amount of time
to develop such a course, it is important to
think carefully about whether such effort
is justified. For those who are considering
following a similar path, here are a few rec-
ommendations:

e Determine if such a course is aligned
with the strategic directions for your library.
If you are going to put in the work, you will
want to be sure that it will help your library
to support its goals.

e Think about how you will gain the
interest of your target audience. At Ohio
State, we are lucky to be able to offer the
course as a teaching endorsement. While not
all libraries will have a similar option, there
may be other ways that you can incentivize
instructors to participate.

¢ Ensure enough time for design and devel-
opment, including learner and context analysis,
so that you can develop a course that will work
for your learners and your institution.

e Conduct formative assessment. If pos-
sible, get the opinion of a few nonlibrarians.

e Keep in mind that participants will be
instructors who want practical guidance for
how they can improve their teaching. Be sure
that they will come away with real strategies
that they can use in their courses.

Conclusion

Creating an online information literacy course
for faculty may seem daunting, as it requires
moving into the realms of instructional de-
sign and faculty development. However, it
can bring great benefits for both librarians
and course instructors. At Ohio State, the
Teaching Information Literacy course helps
to enhance the visibility of the University Li-
braries as a partner in teaching and learning.
While there are no plans for Ohio State li-
brarians to stop providing instruction to stu-
dents, instructor development programming
is an additional way that librarians can sup-
port students’ information literacy.
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