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Abstract

Traditional Foreign language curricula at Armenian schools have mainly focused on
the grammar, vocabulary and pronunciation of the target language. The disparity between
the gained knowledge of a foreign language and university classes aimed at enhancing
communicative English in different situations, confuses our students. Knowing a lot of
grammar but being unable to use their knowledge for any practical communicative pur-
poses seems difficult for them. Thus, the paper argues that situational grammar items
have become an integral feature of the language. At the same time the issue centers on
those situational grammar items of English, Armenian learners need most.
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Introduction

Traditional Foreign language curricula at Armenian schools have mainly focused on
the grammar, vocabulary and pronunciation of the target language. Sticking to the tradi-
tional methods of language learning, which do not pay much attention to the Listening
and Speaking skills, our teachers encourage students to learn the grammar rules and
vocabulary as the main components of language learning. Pupils who have finished
school gain the admission to the university English departments after they have passed a
rigorous written examination. The latter mainly checks the applicants’ reading compre-
hension and explicit grammar, on the basis of which they are admitted. The disparity
between the knowledge of the foreign language gained at school and during university
classes, which are aimed at enhancing communicative English in different situations,
confuses our students. Knowing a lot of grammar but being unable to use their
knowledge for any practical communicative purpose seems difficult for them.

Teachers of previous generations are well aware of this approach of foreign language
learning as it has accompanied them all their lives. Times have changed. The demands of
leamers and methods of teaching have changed, too. With the natural process of global-
ization, rapid acquisition of foreign languages has gained an unprecedented importance.
Say, the CEFR (2001:2) is concerned to improve the quality of communication among
Europeans of different languages and cultural backgrounds; moreover it tries to help “to
convert the diversity from the barrier to communication, into a source of mutual enrich-
ment and understanding™ (CEFR 2001:1) describes in a comprehensive way “what lan-
Buage learners have to learn to do in order to use a language for communication and what
knowledge and skills they have to develop so as to be able to act effectively.”

Thus, this article touches upon the problems of situational grammar items in spoken
language, their teaching and students’ contribution to effective learning.
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Ways of Implementing Spoken Grammar

As it is stated in CEFR (2001:109), ““language systems are of great complexity, and
every language is in continuous evolution in response to its exigencies of its use in com-
munication.” Within this system grammatical competence is the ability to understand
and express meaning by producing and recognizing well-formed phrases and sentences
(2001:113).

We certainly view the implementation of spoken grammars as one of the most chal-
lenging areas in the practice of language teaching today.

Nobody denies that grammar is too important to be ignored, that without a good
grounding of grammar, learners’ language development will be severely impaired.
However, the issue now centers on those grammar items of English that Armenian leam-
ers need most. The good knowledge of the student’s native language is also too impor-
tant. Even subconsciously, it can be exploited both by the teachers and students to reach
understanding, because the existing knowledge helps to cope with the most controversial
problems ranging from Phonology to the most difficult grammatical items.

Good grammar teaching often involves the teacher’s inventive and typological
approach when introducing different rules. By presenting convergent and divergent fea-
tures present in the linguistic units of both languages we try to facilitate the grammar
learning process and reach maximum perception. One of the components of communica-
tive language competence is the sociolinguistic element, which strictly affects all lan-
guage communication (Timmis 2005). It is clear that if there is a corresponding match-
ing between the languages with regard to any language phenomena, it is easily studied or
transferred. This kind of transferable knowledge facilitates the learners’ task by just mak-
ing small adjustments in the knowledge they have (Rose, Kasper 2001).

Situational grammar items are mainly found in spoken language which is most
commonly an interactive, face-to-face process. Meanings are often created by referring
to shared knowledge or by an understanding based on meaningful context. It is quite nat-
ural that in informal conversations there are a great number of linguistic errors, in addi-
tion to any kind of hesitation features, slips of tongues and a very high proportion of
simultaneous speech or overlapping (Carter 2010). Most surprisingly language is toler-
ant of their occurrence and is bound to happen continuously. On the contrary, perfect flu-
ency in terms of spoken language usage can produce a wrong effect. Thus, the changes
involved in morphological and syntactical levels as well as in grammatical semantics,
which deal with the meaning of grammatical elements, categories, structures and
processes, are not few. Situational grammar reflects the range of tense and aspect
choices open to speakers to create appropriate interpersonal meanings.

Here are some examples of spoken grammar taken from our textbooks, mainly from
Cunningham, S., Moor P. (2010) Cutting Edge Advanced (student’s book). T would like
to present them and draw parallels between English and Armenian wherever possible.
1. Word order and positioning in many casual conversations in English are generally

more flexible, like in Armenian. Adjuncts may occur after tags, as in the sentence, You

saw her. the author of the book, didn t you, in the club? Vnu iplup st° Gpul’ gpph
hhnhGuhhl, welynidpmd:
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Armenian always employs a negative tag, and due to its flexibility the latter can be
put before adjuncts, like in the situational patterns in English. Other examples of
inversion which occur after the interjections Boy! Wow!, Man! are:

Boy, is it hot today!

Uwipwo hid, hés pnq L wyuon:

It’s a rare quality, but man, do you know when you have found it!

Ve hqugh bplnyp L, puyg nn. huwpuap, sqghplhp wyn dwuh bpp Gpub qypup:
. Singular nouns after plural measurement expressions

He's about six foot tall.

In Armenian the noun is always in singular after measurement expressions.

L dnup g nipluswep hwuwly niGh:

. Double negation

He won't be late I don't think.

Vi sh npwliwe, shd queponid:

Double, even triple negation is standard in both spoken and written Armenian. This
occurs when negative adverbials such as never-bpplp, nowhere-ns dp yphn, no way-
plwy, nothing-nshls appear in the same context with a negative verb form.

Nobody knew anything about it.

U dwupl ns np nshls sqhipbp:

. Split infinitives are very common in spoken and written English. We cannot split
infinitives in Armenian, as they are synthetic inseparable forms.

I had to put the phone down and phone up again to actually speak to a human.
(Cunningham 2010).

. The use of progressive forms with verbs which are not usually found in progressive
contexts, for example:

So your new film. When will we be seeing that? or Will you be needing anything else?
or ] was wondering if you could recommend a restaurant.

Meanwhile, there is no differentiation between present simple and continuous in
Armenian,

. The use of spoken contracted forms such as gonna (going to), wanna (want to), and
so on are not transferable in Armenian.

. The occurrence of “get-passive” in informal spoken contexts is more frequent than
the ‘be-passive’.

One guy got lost on his way to work the day after the experiment. He got stuck in the
traffic. (not found in Armenian).

. Some words have quite different meanings from their usual ones. For instance,
pretty means quite, class - style or skill, hot - sexy, cool - fashionable, babe - a very
attractive woman, thing in the meaning of girl/woman often collocates with little, the
interjection boy adds emphasis to the sentence (Cunningham 2010), etc.

All these words, I should say, have their corresponding equivalents in Armenian.
However, if the assimilation appears quite easy in English, Armenian shows strong
resistance to the integration of such words into Standard Armenian. These words
might be found mainly in colloquial speech characteristic of small social groups.
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9.

Conversational turns which consist of separate words, phrases, or of clauses with
subordination that are apparently not attached to any main clause, and so forth, are
typical of both English and Armenian conversation. The picture is that well-formed
sentences exist side by side with a variety of elliptical units and are as understand-
able as full-length sentences with traditional word order. In spoken language the sta-
tus of words, phrases and clauses as independent units grows, whereas the role of the
sentence as a main target unit for communication is downplayed (Carter 1997). This
happens, because many items and speech patterns reflect the interpersonal dimension,
apart from the fact that whatever the conversation refers to is physically and visually
present before the speakers. The same phenomenon is observed in the Armenian con-
versation with ellipsis, omissions of main parts or incomplete clauses.

10. Conversion which involves changing a word from one word class to another has

11

become very common in both oral and written situational patterns and continues to pro-
duce new forms. Besides the most common conversion of verbs into nouns or nouns into
verbs (to minute, to text, to email, to impact, a download) other word classes are also
involved in conversion: verbs from preposition and adjective (to up, to wrong); nouns
from conjunction, preposition, modal verbs and adjectives (a big if, ups and downs, a
must; Would you come to a close please?). Conversion of phrases into adjective com-
pounds is also possible: a good-for-nothing brother of his, two for-the-price-of-one, a fly-
on-the-wall documentary, state-of-the-art construction, etc. (Carter & McCarthy 2010).
Armenian varies greatly in this respect, too, as such a word formation is rarely possi-
ble or admissible in this language.

. The usage of will/won’t, could, would, etc. in the if-clauses has become possible in

both spoken language or in business letters which express polite requests, refusal and
sometimes annoyance (Novogradec 2009).

Imagine the reality if you will. or

I would be grateful if you would send me information.

Being cut off from the English-speaking environment it’s really hard to feel the differ-
ence between using future constructions and omitting them in if-clauses. Armenian con-
ditionals are unlikely to take modals in if-clauses unless it is stylistically motivated.

12. The use of sequences of two or more nouns is becoming a very productive pattern for

expressing new concepts. Increasing number of these constructions are found in the sit-
uational grammar, in different corpora. Structures like genitives or prepositional post-
modifiers are giving way to N+N structures as compact packages of information. E.g.
distance learning, floor board, ocean floor, dinosaur bones, group sessions, bank insur-
ance system, etc. Longer sequences of nouns are also possible like Yerevan State
University Philology Chair instead of Chair of Philology of Yerevan State University or
Corporate counsel association instead of Association of corporate counsel. As a syn-
thetic language Armenian creates such sequences exceptionally by means of cases.

Language Use th'rough Corpus
Thus, the need to investigate spoken grammar is urgent within the language teaching

profession as teaching keeps on being a way of facilitating the learning process. In ped-
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agogical grammar there is more need for the individual judgment of teachers to what and
how to teach. Methodological innovations in the teaching process are a norm.
Communicative methodology stresses the importance of speaking skills. The important
criterion here for spoken grammar is that irregularities and anomalies that may go against
the grammarians’ instincts concerning correctness or acceptability of this or that phenom-
enon should first be checked as to their distribution across speakers and contexts
(McCarthy 1998).

Michael Halliday (1961:259) who considers the basic nature of language as proba-
bilistic and not as “always this and never that”, has recently refocused on this problem
with the help of the corpus evidence, as searching a corpus continually reveals new
insights into language structure and use. This approach proved to be very useful in adopt-
ing many forms and structures into Standard English. O’Keeffe, A., McCarthy, M. &
Carter, R. (2007:8) define concordancing as a core tool in corpus linguistics which refers
to using the corpus software to find every occurrence of a particular word or phrase. Such
beginnings of using corpora also mark the beginning of incorporating them into the lan-
guage classroom. Students are free to implement spoken grammars into their oral speech.
They are able to see and define the problem due to wider interaction with international
students worldwide. When, with the help of our students, a sufficient number of exam-
ples from different speakers in different contexts suggest that a feature sounds good and
is quite widespread, then it should be accepted in the grammar, even though it may still
be unacceptable in more formal contexts or in writing (Collins-COBUILD1990). A
thorough examination of a spoken corpus side by side with a good, balanced, written one
suggests that relevant differences can be revealed and entered into the grammar
wherever necessary.

Conclusion

Following the recent research on corpus-based study of pedagogical materials and
linguistic features presented in them, we can see the importance of teaching language on
the basis of live materials produced through corpus-based findings. In order to evaluate
the materials that we use in the classroom, it would be very helpful to see how some
problematic grammatical features appear in more natural texts. Viewing the topic from
different angles and perspectives with regard to teaching situational grammar items
effectively, we have come to the conclusion that situational grammar items are an inte-
gral feature of the language, and the language system, regardless of our will, is tolerant
to their occurrence.

1) The pluralingual approach, in conjunction with the typological analysis, helps to
build up communicative competence, to which all knowledge and experience of the
native language contributes, and in which languages interrelate and interact.

2) The lack of text authenticity in our grammar books has led to using the corpora,
which provides natural examples instead of contrived ones.
~ 3) Careful analysis of the corpora proves to be very useful both to students in learn-
ing specific language structures applicable to their needs and teachers in developing more
interesting natural environment in the English language classroom.
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Thus, the pedagogical grammar of the spoken language must therefore ensure that the
full functional range of choices is described and made available to learners, who should
not be artificially restricted by proscriptive rules based only on written data (Timmis
2005). Moreover, Geoffrey Leech (2000:715) guarantees that the evidence of lesser
exploitation of grammar in conversation on various levels and the need for integration of
new understandings of spoken grammar in a larger discourse is inevitable.
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Ppunpwujhb pipwlminpyut wpnyoiGunjbin srungmd

Oulwp tiqyh wjwlnuywl nuuwywnnuip hwyjuwywb gupngGtipnid uvwhdw-
Gurhwyynud £ pipwlwimpywt, pwnwwwwph U wpnwuwlinpjul nungminy:
Qypngmd unwgwd ghwnbijhph wihwiwwnmtintjhmpymbp hwiwuwpwing whpw-
dtin wpwYywhy hwnnpnuyguywl hdnmpyniGGph htw 2 hinptiglGnud t dGp nuw-
(nnhG: Awyuwlwywth pipwywimpjwl b punwuwwwph whpuwbtnbiny' nww-
Gnnp ndwpwGnu t hwnnppuiygyby: <npwdmd pGGwpyymd k (kqyh wipwdwGhih
dwu nupdwd hpunpuhG pbpuuwiwG yuemgbGtph numgiwG wihpwudt)-
wnpjniGp, npp hGwpwynp t wpynbudtin Yuqiwypyb Ynpyneh (eGugpujht
ntpuntiph tiaywpnGwjhG dnnnwont) munuiGwuhpnpjw@, hw)tptiGh b wiqbpb-
Gh 1Gqupwlwywl nhywpwluwlwb Yepmompjwl b hwnnppugwywb Stpnnh-
wjh oqGmpjunip, npp upunpmy t funuwyguywG hdnmpymGiaph wihpwdt;-
winpjmGp hqyh nuunigiwl qnpopGpugnu:

S¢dexrasEOE OSyIcHBEE CRTYANROHBON IPAMMATHKC

TpanHusoHHbIE Y4eOHBIC NPOrPaMMbl HHOCTPAHHDBIX SA3bIKOB B APMAHCKHX IIKONAX, B
OCHOBHOM, HAMpamNeHbl HA Pa3BUTHE PAMMATHYECKHX, JIEKCHUECKHX H MPOH3HOCHTENb-
HRIX HAaBBIKOB M3yyaeMoro s3bika. OcHOBHasA MpoGeMa 3aKMoYaeTcs B HECOOTBETCTBHH
MEXIY NPHOOPETEHHbIMH WIKOMbHLIMH 3HAHHAMY H YHHBEPCHTETCKHMH TPEGOBAHHAMH 0B-
NafileHHs KOMMYHHKaTHBHOH KomneTeHuued. UMes onpeneneHtbie rpaMMaTH4YecKHe H ek-
CHYECKHE 3HAHHA, CTYACHTLI, TEM HE MEHee, He COCOOHbI HX MPUMEHATL Ha npaktvke. B
CTaThe pacCMAaTpHBAETCA HEOOXOAHMOCTb OOYYEHHS KOHCTPYKLHMAM CHTYQUHOHHOW rpam-
MAaTHKH, KaK HEOTbeMIEeMONH YacTH A3bika. [To MHEHHIO aBTOpa, 3TO BO3MOXHO {10CPEACT-
BOM M3YYEHHS KOPITyca A3bIKa, a TaKXKe KOMMYHHKATHBHOH METONHKH, B OCHOBE KOTOpPOi#
NEXHT Pa3BHTHE PEYEBON ACATENBHOCTH NPH OOYUEHHH HHOCTPAHHOMY A3bIKY.
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